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Pennsylvania sociologists, this is our journal! | welcome your submissions and hope you will encourage your colleague
to do the sare.

Dr. Jeff Manza from New York University gave the keyl
PSS conference at Penn State Schuylkill in Schuylkill Haven, PA on Octthe2dt2. Unfortunately, DManza

declined to provie a transcript of his talfor this journal In lieu of this, howevet,am veryexcited andpleased tdbe

able tooffer you a transcript o recent speech bBobby Sealethe founder of the Black Panther Party, from February

7, 2009 at KutztowtJniversity many t hanks to the editing of Dr. Ti mo
Plouffe.
Foll owing Seale’'s speech, you will find the winning |

from Elizabethtown College. Ostudents are truly the future of sociology and it is always a pleasure to publish their
excellent work.

Other outstanding papefollowon such topics as Muslim women’s attire
education attainment, criminal juste degree graduates, and organizational identity and rebranding. ESg@yYyou at
the PSS conferendge 2014!

Sincerely,

Elizabeth (Libby) Larsen, Associate Professor, Ph.D., C.S.P.

Director, Sociology and Sociology/Applied Concentration

Coordinator, M.A., Applied Criminology

California University of Pennsylvania, Department of Justice, Law & Society, 118 Azorsky, Box 30
California, PA 15419

7249384149, 7249384042 or 4043; Fax724-9384265

2" PastPresident, Association for Appliesd Clinical Sociology (AACS), www.aacsnet.net

Editor, Sociological Viewpoints
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The Black Panther Party: The Early Years, Bobby Seal, Editedby $ 08 4 Ei T OEU [/ 86" 1 UI
University and Will Plouffe

9 RA U 2 NIhis mbn8siriptWas presented at Kutztown University as a part of their Distinguished Speaker
Series on Law and Justice by Bobby Sedkebruary 27, 2009Bobby Seale was the Founder of the Black
Panther Party and his lecture is based on the events surrounding the creation and early years of the Black
Panther Party.

Since 1967, | have spoken at maybe 2000 colleges and universities and about one nmticwa or
people live on stage such as this particular presentation.

| was one of the founders of the Black Panther Movement. We were grass roots community political
organi zer s. The Bl ack Panther Party was for med
kids free breakfast five days a weekiery morning before they went to school across the country. That is the
type of movement that we had in this country. At the same time, we were protesting and trying to end what
we called institutionalized racism in the United States of America.

The film “Panther,” released in 1995, was a cl
what we were about. Ninety percent of what was put in that film had absolutely nothing to do with the real
history of the Black Panther Party.t was just a cheap fiction. Il > m
portrayed about the intersection between race, politiesid criminal justice, and bogo we have a hell of a
lot of intersection going on with respect to the Black PantRarty in the United States of America.

Why did we organize the Black Panther Party in October 1966, go out with law books, tape recorders
and some guns and begto observe police? At that time, we had rampant police brutality in the black
community, and yes, it was a political issue, but even prior to that one of the things that influenced us was
that peaceful demonstrators across the country were getting brutalized, shot, killed and murdered, and some
of it was happening right in front @fur faces. Right in front of our faces! Only five blocks from my home,
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there was an antwar march which was declared to be a peaceful protest. There were 10,000 students that
marched from the University of California, Belgy, and crossed over into ®land California, marching

through downtown Oakland, to the military induction center to protest the war in Vietham. The police
stopped that march right at the border line of Oakland, California.

Huey Newton and | were in that march, we wdive or six blocks back, with 10,000 people, this march
was 2030 blocks long. We were five or six blocks back and at a standstill. After standing there for a while,
Huey and | decided to get out of line and get on the sidewalk to walk forward. &etvedose to the front
end of the march, at the border line between Beldy and OaklandCalifornia, we saw that 200 police had
stopped the march. The police then opened their
drive up Stanford tgeet, turn, curve, and plow their motorcycles into the peaceful protestors. The police then
began to viciously beat the protestors. This was just five blocks from my home, where | lived in North
Oakland California. It was because of the peaceful psbtes getting shot and killed throughout the early
part of the 60's, that caused us to say, iIf it c
take the right ofselfdefense That was when we started the Black Panther Party.

Now,t he Bl ack Panther Party’s ten point platfor
rights organizations in the country. Point one said we wanted the power to determine the destiny of our own
black community. Point two called for dettehousing. Point three called for full employment. Point four
called for the education system to teach us about our true history. Point five called for an end to the robbery
and exploitation of our black people and our black community. Point sixdaliell black men and women
to be exempt from fighting in the war in Vietham, because this country had not yet recognized or enforced ou
constitutional democratic civil human r i?gPoilts, so
seven cded for an immediate end to police brutality and the murder of black people. Point eight required

that all black men and women, when brought to trial, would have a right to a jury of their peers from their
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own AfricanAmerican community, representing tlaverage reasoning person in that community and so on.
Huey Newton wrote points eight, nine and ten. Those points primarily dealt with police brutality, but overall
we wrote the ten point platform together.
We summed up this ten point platfm with a paraphrasing of the first two paragraphs of the
Decl aration of Independence, the founding docume
human events it becomes necessary for any one people to dissolve the political bondapenagiconnected
them with another, to assume among the powers of the earth to separate in equal station of which the laws o
nature that God entitled them, a decent respect to the opinions of humankind, dictate that they should
declare the cause which inspled them to dissolve the political bondage, when a long train of abuses and
usurpations and invariably invents a design to reduce a people under absolute despotism, then it is the right «
the people to change that government and provide new guardsifoeti r f ut ur e security
Now when peopleomeand say to me, you're not dedicated
a break, | was dedicated to trying to end institutionalized racism in our country, which was connected to a
foundation of abuses in America, abuses of not only black folk, but poor white folk werelysitat and
killed because they wanted to unionize this coun
civil human rights to exist, toprotest t o or gani ze. That’'s what that'’
When we said we wanted all power to the people, we meant power to all the people black, white, blue,
red, green, yellowand polka dot. Where Huey and | were coming f@ren before the party got started was
| remember Huey talking about law to me and some of the younger people in my youth job program, and he
said you have to understand that back when Rosa Parks refused to move to the back of the bus, that was a |
on the books in thastate. That law stated that a black person had to get up and give a white person their
seat and the black person was only supposed to ride in the back of the bus, and if a black person was in the

back of the bus and a white person wantéddat seat, the bl ack person had
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law out of many laws that maintains and supports institutionalized racism in the United States of America. Sc
this is where we were coming from.

There were a thousand andhe laws that perpetuated a level of discrimination. We came up with what
we called a functional definition of power. When Huey and | read St@karmichaal ( K wa me bbakr e’ s
“Bl ack Power, Bl ack Power, Bl ac k iRdfwetional’defimtonaof u r m
what power was, because we didn’'t feel their boo
electoral community unity to begin to control the political institutions and change the laws. That would be the
power that we need. Soreallwe wer e tal king about people’s powe.
this we would have to run for political office. But how to do that? We would have to organize the community.

How did it start? You know theyltad us hoodlums and thugs. To J. Edgar Hoover and thergouns
intelligence community, we were thugs and the politicians took up where the FBI left off. The FBI used to ser
out press releases. They not only sent the press releases to the pres$s,tbatoffices of the politicians in
any city where we operated, the city council, mayor, county seats, state legislator, etc.

In 1968, one of the top local city politicians, Chicago Mayor Daley, on national television, repeated a lie
thatthe FBIl gave him i n tTheonlyreagpon thesBiack Panthersashave gusstisaa conmegq |,
into the white community and shoot and kill whit
every other day, every other week, with thousaradour white radical buddies, protesting together, but we
certainly weren’t running around trying to kil
power to all the people whether you were black, white, blue, red, green,yetlow p ol ka dot . I
to be a political organizer working with us in our organizational group, we wanted to know where your
progressive heart, min&nd soul are located. Are you concerned, and do you know about these
constitutional rights? Thever age person can’t recite or doesn’ t

United States of America, tH@eclaration of Independence
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It says a | ot. Il n plain everyday | anguagrge, it
or whoever the hell it is, that’s going to mess
stuff,et c . I mean that’s what it was about. And wh

Lafayette was a French advisor to George Wasbmgho went up into the New England States
running around saying you guys are some rag tag
got some Ger man Hessian soldiers he hired,esavwou h
all better get some training going on here. He said you better promise these blacks that you got in slavery
here and tell them you can promise them their freedom and give them training to fighise you are going
to need some theHe .waslhtagl'Isi wghat he col oni al s. An c
Hessian soldiers came to the coast of Rhode Island and how these trained black soldiers kicked the German
Hessian soldietss s s e s . Peopl e don’'t t edrdprogieed theirfreedom.t They al
were.

The black folks also fought in tkdvil War. Read Dr. W.E.B. Dubdd$ack ReconstructiorHe
documents in a very profound and evidentiary way, how 168,000 black men were enlisted in the Northern
Union Army, and how 38,000 of them died in tG&il Wa r . People also don’t kn
bl ack men who fought in World War |, and they do
War Il and died by the scores.

I was in the military. | served for four years in the United States Air Force structurally repairing high
performance aircraft. When | came out of the United States Air Force, | was in the high tech world. Yes, | we
a jazz drummer on the side, a staod comedian, a hunter and fisherman, a carpenter, and | was an architect
by the time | wagighteen Yeah | was very lucky, you know, to work on the electromagnetic field black light
nondestructive testing of all engine frames with @@minimissile progren when it was popping satellites up

in the sky, all while the counter intelligence program in this country was busy telling you | was a hoodlum.
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Busy telling you | was a thug. Why, because | led an armed delegation to read a statement at the California
Sate Legislature. | read that statement after my Black Panther Party organization was in existence for only
seven months, we only hddrty-sixor forty-sevenmembers at the time.

| led a delegation up there because we read in the newspar3tate Assemblyman hford was
trying to get a bill through the California legislature to stop us from carrying loaded weapons in our
community. We were patrolling and observing the police because of the unchecked and rampant police
brutality in our coomunity and because the police were used by politicians to come and brutalize, shoot, Kill,
murder, and terrorize peaceful demonstrators.

My friend Huey Newton, who at the time had two years of law school, helped form our arguments
about peacéul protestors having the right to peaceful assembly and peacetiress of their arguments, and
how the First Amendment of the Constitution of the United States of America guarantees that. Therefore,
why is it that mayors and politicians, as Huey waadg, would send down policemen to brutalize peaceful
protestors who declared that they are peaceful ?
Constitution of the United States of America. So we decided that we are going to wdrk &teck Panther
Party’ s point seven. It was the key point; we w
black people.

| was already proficient with guns. | grew up with guns. | was both a hunter and fishermen. &ty fath
bought me my first 30/30 Winchester when | was 12 years old. So that was how we grew up. Guns were jus
a tool to be used at a particular time and in a particular situation in the life of hunting. | then went in the
United States military at agaghteen and was an expert with the N1 carbine. Now here we are in a situation
in Oakland, California in 1966, where peaceful protestors were being brutalized, shot, killed and murdered.

Right here where we are, there is rampant police brutality in the bt@aohmunity, most of which was never



reported. | mean the shooting, killing and brutalizing of black folk, people of color and even some poor white
folks got their ass killed and shot in violation of our rights.

So we decided to padl the police. This would be our first political issue. When we organized the Black
Panther Party we knew and understood that we were a political party. We were going to have a membership
political party with hopes of running for political office iretfuture. So we were going to start on the first
platform issue, point seven, the immediate end to police brutality and murder of black people in our black
community. We further believed that black folks have the right to defend themselves from anyatsatks
that came upon them. Now remember this was a time when there was a nationwide protest already going on
Peaceful protestors were still getting attacked. We were not necessarily members of these organizations, bu
| was influenced by them.

I n the earlier part of the 1960 s, Martin Lut!/l
really inspired me. eightmonghs inteswdymg for my epgnedr gesign major at |
American College, but onéfside, | studied and researched my African American history and went to hear Dr.

Martin Luther King speak at the Oakland auditor.

church anymore. | got tired of going to churches in my own blackhienuni ty, where al | t
about is hell and damnation, and terrorize me by
everything | do, everybody thinks I 'm going to b

Martin Luther King talked about all the differ
hire people of color. This form of institutionalized racism was rampant and killing what humanity existed. We
were protesting the South African corlate offices (an extension of the offices to the United Nations), that
they be allowed to remain in San Francisco. We
or four days later, got arrested and turned loose again, simply to keep ag fiam protesting South Africa to

free Nelson Mandela. At this time, | also started listening to Malcolm X, particularly after he left the Nation of
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Islam. When he left the Nation of Islam, he created the OAU, the Organization of Afreancan Unity.Oh
myGod, that was something else to me, |l said this
racist where to get off.

Then Mal colm X get sr kmyl Ibeudd dayn dHule’'ym Neona koinn g bfuad
knew him around the campus. |l didn’t even know
somebody said Bobby, don’t youl ksmaiwl Hue yi’ sfindgoma mrg,
There | was trying to find Huey to convince him that we need to start a new organizaaase they just
killed Malcolm X a week or so ago.

Huey was skeptical, he says bl ac-Rmefican iosy. Idsaic ' t
wellwai t a minute man, | sAmeridan histony stgrted ah Ainerican Cgjlege.d e t
organized the black history fact group and the next thing you kne8vpibnths later, we are arguing with
Dean Olson about putting black history in th@riculum of American College where | was enrolled, and we
got it. Then | turned that group i nt o -wahraly. &b ul
|l " m saying is that, that is where wapemsatheeadtydd66 n g
period. We learned that 29% of all the American soldiers dying in Vietnam were African American, and this
country was not recognizing our constitutional democratic rights. It was not enforcing our rights and that was
what was impeotant. So | organized an asdtraft rally at American College.

| went and picked up different organizational groups, aver groups, black culture groups, whatever,
and brought them in and we had a big rally. We filled a 680 seat auditorl was the master of ceremonies
for the program and at the tail end of the program | recited thisppenync |l e Sammy , Cal | |
Everybody [ oved this poem. That' s when Huey had
said, you organized all these people? | said yeah, lookwegot 680 people here who signed up for our

new organization Soul Students’ Advisory Council
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people, he wanted to do his law schooltgin b ut | showed that we can or
about organizing.

About a week later, we went around the University of California, at night, following up on some old
research dealing with t hTderehwershoradesol/peaple arduhd&lcOk op’ ecol pol ¢
that night, up and down Telegraph Avenue near the University of California. It is five or six blocks of
businesses witlhordesof people on both sides of the streets. So Huey said come on recite your. plogand |
don’t want to recite no poem up here at night |
We s e | (one of our student friends) that you’ re a
Huey said yes you are masgme on please, pése recite the poem. | said awsuey, damn. So | am standing
by this parking meter, at a little sidewalk café, it had a few tables out front and thereoadesof people
walking by.

|l " m getting readcdy tbdncekei Sammhi €apl Me Full o
Sammy call me full of Lucifer, wel/l Il don’t give
headed white guy says hey wait a minute, wait a minute, as hekfgiup a chair and waiting for a few
people to come through and stop. He then puts his chair down and has a big marijuana cigarette in his hand
and says man, | need to see you. | sa@ypékay, and | stand on the chair. As | get on the chair Isesmthe
uniform police car turn into the intersection as | recited the first line again.

Now | ook, I have to curse in this poem so pl eec
you miss the effect of the point.-30 Spedplseawwhd’ev e
“Uncl e Sammy dfe,lweéll mgpsoul frustédlyouacSamniy,u loved you Uncle Sammy, | died in
dreams playing war for you Uncle Sammy, Uncle Sammy if you want to see a freak show strongly in God, go
f*ck your mother f*ckin self | davownh. noThaterwver éal

not fighting your damn wars no moremean the Vietnam War was old. Now there | was getting off the chair,
9



and the crowd was saying more, more, more and Hu
are gang to organize this new organization, blah, blah, blah.

Now this young guy dressed in a yelloghirt and jeans walks up to me and grabs my arm in the middle
of the crovwd aedusdgs a,getthentdanin hands off rma. He saidyou used
obscene language. Isaidiho di dn’t, what are you talking about:
and | said no, no, no, this is the University of California ofdBgrkwe won in court, we can say the fdetter
word f*ck, you know. Hesaidnot ' s obscene | anguage. I sai d f*c|
had won, we had literally won in court, the free speech movement had literally won in court that you could
use the four letter word. Itisafmofselfe x pr essi on. So when | turned t
trying to grab my coat and | spun around. As | spun around | kind of came out of my coat. Then the yellow t
shirt guy tackled me.

Now | don’t Kkneswi tthadquy hiesyahl|l wmwdeér cover polic
| don’t know this. He n e v éreundehaoestdal usimgeobsaeneblanglugge |,
and | said f*ck you. Anyway, he tackles me and hits me in the stomachiwittead and knocks the wind out
of me. Now | ' m rolling out into the intersectio
my ass, while Huey, | was told later, gets in a fight with the uniformed cop. Now Huey did some boxing in
gyms n OaklangCalifornia, so he was a little old 160 pound guy, but he was like the fastest Sugar Ray Leona
| " ve ever seen and | don’t think Sugar Ray Leona
the people said that at one point éhcop went for his gun and Huey grabbed the gun and moved to the left
and popped this police officer in the face. To make a long story short, we both got arrested and went to jail.

| was charged with assault with a deadly weapon on a pofieger. What had happened was that
when | got loose, there were some other people that kicked the undercover cops off of me, and | pulled a

knife out of my pocket. Now somebody wrote that Bobby &&adk out his stiletto switchblade and cut this
10



policeofficer, but the knife that | really had was a little scout knife, a 2 ¥z inch blade with a cork screw, ice pick

can opener and bottle opener. That’' s the type o
What really happened was that when the crowd got the yellestitt guy off of me, | came up and got
my knife out with my ass halfeaten, you know what | mean, and here comes the yellahitt guy at me
again, so | swung to cut him and he put his hand up and | cut him in his hand. | briefly got away, but about a
block up the street, | got arrested. Huey also got arrested and we went to jail.
We wound wup in court in front of Judge Stats.
we did a no contest plea with our lawygiohn GeorgeWe j ust pl ed no contest b
school . I n the two or three months | eading up t
can think of to assist our lawyer.
Our lawyer said that we could getlD years jst for assault with no deadly weapon or no blunt object
on a police officer. W years eaghr Judige Stdtsyaskedaf theregwerte any g o
statements that we would like to make before he passed the sentence? | said Judgéaétaesnployed by
the city government of Oakland, department of human resources. | quit my engineering job some time ago tc
work in the grass roots community. | am the directoon& hundredyouth, twenty-five females andseventy

fivemales,asayouthob program project organizer. l " m a ¢
skills, and how they cometeearwh en | ' m i nfluencing these young p:¢
hired Huey Newton who is in law school and that the ianidhat happened, happened because | recited a
poem and this man here says that | used obscene
Stats gave us one year probation each. WoWwhen | w

we got downstairs | asked Huey to meet me at the Warren Poverty Office that night. | said that we had to

finish the ten point program and get this new Black Panther Party organization started.
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That night we summarized the ten point glarm program and ran off 1,000 copies right there in my
office at the department of human resources, in the North Oakland Neighbor Service Center. | was a
community liaison for the center and supervised the youth in the building and supervised the sywutier
jobs program. | was still employed by the city government of Oakland when we created the Black Panther
Party and decided to go out and patrol police.

The Black Panther Party would trainamh®e Ilbetotthk
know their constitutional civil human rights and so on. | instructed them on how to organize political electoral
unity in the black community, with just this organization. So here we are one night wdtkimgen of us,
the first armed Bick Panther Party members. There was only one female, and all of us had a gun. A man we
knew, Richardh\oki who was doing graduate work in California, was a gun collector. He supplied us with our
guns. He had ol@ivil War guns and stuff, but he als@ati modern onestoo, like the army45 he gave me and
the N1 carbine he gave Huey.

Once we were armed, we taught the party members gun safety. Then Huey taught the points of law.
We knew all the laws, every California law dealing with guns, such as, if you are riding in a car with a rifle or
shotgun, you cannot place a liveund in the chamber until you get out of the car. In the case of a handgun,
you could have a live round in the chamber, but you could not point it at a person. What constituted a loadec
weapon was a live round in the chamber. If you have a live rgutite chamber and you inadvertently
pointed it at someone, under the California law it constituted an assault with a deadly weapon. We taught ou
party members all these fine particulars and methods of the law.

Huey then taught them abouteir individual legal rights. You have a right to not say anything; you
cannot testify against yourself, you can take tffeAnendment and so on. This is where we were at, | mean
we were out there to patrol police and we wanted this stuff to go downtrigPeople think we were some old

macho stuff walking around with shotguns, you know that Hollywood thug shit, we were not thugs; we were
12



organizers, college students and educators. We

constitutionaldenocr at i ¢ human ci vi | rights, that’'s what
observe the police and capture the imagination of the people.

Whenever we went on patrol, we would bring law books and tape recorders. Everybody hadrenunif
even the sister. She had a big black wig with a big afro and big earrings. Rickiayalve her a bii4 pistol
in her holster and she strapped it down like in the old western days. It was an organization. These first peop
were trained for 2 minths. Then | said, when we go out on patrol Friday night we all got to take a bath or
shower, and some were like why do | have to take a bath to come out here and patrol some funky ass
policeman? I said that’' s n @tbathberduseiydurepresenbtivepeaople r
and | want your pants ironed with a crease in it.

So now we are in the red light district, the rough district of West Oakland"dtrget, where | believe
there is a liquor store, a grocery stoamd a bar in between the two of them. There were abtwgnty to
thirty people on the sidewalk when we got there, which caused people to stop and look to see what the hell
we were about because thergere fourteen of us lined up, all armed. Half of usararrying rifles, shotguns
and stuff, and the others are carrying handguns and nothing is concealed. One of the points of law at that
time in California was that as long as a weapon is not concealed it was not illegal. We were strictly dealing

withthel egal ity of what’'s happening here and what Wwe
Huey had already instructed everybody over and over that only one person can talk at a time and we

have to wait and let the police offer say something to us first. Huey was citinif@@a State Supreme

Court ruling point, that if you are standing there and the police officer says something to you, the police

officer cannot then turn around and arrest you for interfering with a police officer while he is carrying out his

duty, so leé the police officer first say something to us, never say nothing to him first. We had this down to like

a little legal science. That is where we were coming from.
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We got out of our cars and walked dowli Btreet, but we did not jack rounds the chambers because
you cannot have a live round in the chamber of a rifle or shotgun while riding in a car. We are now standing |
a line watching a police officer arresting someone. He has not looked up to see us, but the arrestee is lookin
becaue he sees all these dudes with guns, shit, he’
ot her people walk out of the store and an ol d ma
can’'t see), th@®W gatmns thiaonks .i n |t Isaiid’'sguagand hose a
somebody said I " m getting the hell out of here.
does not see the cop. | see the police officer getting out of his car and Higeyas stay right where you are;
you have a right by the law of the State of California to stand and observe the police as we are doing. We ar
observing the police as a new organization of the Black Panther Party, so no one leaves. As Huey turns
around, the police officer standing there said you have no right to observe me, and Huey says such and such
California State Supreme Court rulings state that every citizen has a right to stand and observe police officers

carrying out their duties as long as thetyand at a reasonable distance away, with a reasonable distance in

that particular ruling being abowgighttotenf e et away . | * m sventyfedt framgoua p p r ¢
and we’ll stand here and obser ve yistenin thehsigldwhllesays y o u
(and she’s kind of high), go on and tell it brot

Then the cop said to Huey, is that gun | oaded"

The polie officer then said | have arightt nd Hu ey c ut Yobhhawve noright whataogverrsastep
back,” and he proceeded to recite something in t
therefore this is my private property and you catmemove my private property from me without the due
process of law, so step back, you cannot touch my weapon. Then some guy standing on the sidewalk said

“Man,what kind of Negres i s t hese?” What we did had neayer b
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Huey then ejected a round from the chambeell, the other six guys with long guns realized that they
had an ejection round in the chamber, so suddenly you Isxeeople clack, clack. The crowd on the
sidewalk was getting back sayiolg shit (they * mao®ing backcause they think a shootout is about to
happen). Now this police officer was not afraid, he was pissed. What he was pissed about, and | read his fa
he was pissed because he looked up and realized thertoarteen peopleand every one of them got @od

damn gun. This guy here thatrecitedt@®e d damn | aw t o ’hawyel exdusemphe’ s a f
expression. The police officer gets his arrestee and puts him in the car and drives away.

Then some little ki left the scene, went around the corner and gne or tenother little kids who
came running back around the corner. Now, Il > m t
organization, the “BlacjlkaiPanaher| Pmrthe”chareman
Huey P. Newton is the minister of defense for the organization. Our political education sessions and meeting
are at 5624 Grove &etin North Oakland at p.m. on Saturdays, and @.m. Wednesday nights. If you want
to join the organization you can. You do not have to have a gun to join the organization. If you join the
organization you don’t have to necessarily have
electoralunity in our black community. This is where we are coming from, we are a political organization. We
got abouttwenty-two people to come to the meeting and ortlyree people joined. The point was that it was
a rough organization because we docarrygunsbut peopl e didn’t know all
where we began to capture the imagination of the people. It got all over the community that we carried guns.
That was what it was like back then.

Now, my futuristic conceptiso cr eat e a broad, great, and prof
We know that we have a big problem with the curr

better economic practices that nardd eommanderseeonomgnd |

socialism. | fell out of the idea of state control commander economy socialism withiwehi three months
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foll owing the death of Martin Luther King in 196
that makesgreater human sense.

|l " m a community control economi st . I believe
that produce services and goods so people can sustain their jobs, their economics, and the possibilities of
greater commurtly control and community input into the political institutions that affect their lives. In the
early days of the Black Panther Party, we heard the pHtameballot or the bullet, but | knew that Malcolm
X really meant and preferred the ballot. Oneloé things | did with the Black Panther Party was to create
what we called a measure to go on the ballot. That measure called for a community controlled police instead
of the mayor’'s office appointing a psaldwewanted thiee f
duly elected commissioners to be elected in alternate years, three elected police commissioners, and three
elected members of a community police review board who would have the power and city charter to
investigate any police actionsThe idea here is to have electoral community empowerment process where the
community itself has a say in what happens in their own community.

| believe in constitutioal democratic civil human rights, | do not believe in state controhe@mnd
economy socialism. In the Black Panther Party | had committee leadership for all chapters and branches.
There was no one person who was the spokesperson
non-profit entities and programswhere am st il |l wor king within the co
|l egi sl ation and policies to make human sense. T

cooperation of humanism. Thank you very much.
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2012 STUDENT PAPER COMPETITION WINNERhe New Boys Club: The Effect of Gender on
LinkedIn Profiles , Kristin Peachey , Elizabethtown College

As social network sites continue to attract millions of users, one particular site is gaining popularity among
young professionals between the ages of twefitye and thirtyfive, businesses, and recruiters. LinkedIn is a
social networking site created IReid Hoffman in 2002 to connect individuals with job opportunities. With the
majority of people being offered jobs because of who they know rather than responding to job
advertisements, LinkedIn can be a valuable resource for people to stay in contahdheirt professional

network. LinkedIn may be an even greater resource for women, who have historically been left out of the
business dealings of men, because the site has no gender bias. Little is known about the type of professione
taking advantage fahis new networking resource and how are they using it. This exploratory research
examined the effect of gender on LinkedIn profiles, including what types of information and how comhglete
content was that users posted about themselves. The datthferresearch were obtained through a content
analysis of thirty LinkedIn profiles. Results supported the hypotheses that women will have fewer connection
than men, women will have more complete profiles than men, and women will have more female consecti
than male connections. However, the results did not support the hypothesis that women will have fewer
recommendations than men. The findings of this study will be most meaningful to recruiters, young
professionals, career development professionafs] gender equality advocates.

Introduction

With 1,400 people applying for a single position in Tacoma, Washington in 2009, job seekers must be
wondering what they can do to stand out from the crowd. After posting an open position for a meter reader
online, the Tacoma pubhatility department had 700 applications after only one week and that number
doubled by the time the listing expired after being posted for two weeks (Brodeur, 2009). According to the
Bureau of Labor Statistics, there were 6.2 updoyed people for every one job opening in 2009 (2010). Ina
competitive job market, an impressivésumé and a college degree are not enough for an applicant to
receive attention from recruiters. Professional social networking is important for those entering the job
market because it is the most common way people become connected with their future empldyevs that
many people are connecting online, social media has become an integral part of job searching as well.

According to Kaplan and Haenl ei nbage@apdicat)onsthato c i

build on the ideological and technol@gi foundations of Web 2.0, and that allow the creation and exchange
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of User Generated Content, (p.61). Peopl e are
instead, they are logging on to Twitter to see what the rest of the world is takdoout. Instead of sending

prints from her wedding to a friend in another state, a young woman may now simply upload the photos to
Facebook to share with all of her friends. Help wanted signs are no longer needed because companies are
now able to postgb openings on TweetMyJobs, a website that acts as a job search engine that can send job
postings-maoluseb®xes, smartphones, and Twitter a
examples of the impact social media is having on comoation and sharing. Another form of social media,
which is redefining the meaning of professional networking, is LinkedIn. This research will examine the effec
of gender on the use and content of LinkedIn profiles by examining profile content suchatioms,
recommendations, and personal information.

LinkedIn was created in 2002 by Reid Hoffman, an innovator with an interest in technology and
communication. After working on projects such as Socialnet and PayPal, Hoffman wanted to create a site th:
would further allow people to brand and identify themselves online. After the sale of PayPal, Hoffman had th
money to begin working on this project that became known as LinkedIn (Lacter, 2009).

One month after Linked]l n thesitohbdovec4,5a0 memkens. Taday, o n
LinkedIn has more than 150 million users, with sixty percent of these users being outside of the United State:
andfrom over two hundred countries. With two new professionals joining LinkedIn every second, thassite
become one of the fastest growing social networks on the Internet (LinkedIn, 2012; Dye, 2007).

In 2011, LinkedIn brought in 522 million dollars in revenue (LinkedIn, 2012). The company brings in
revenue through advertising, job postings, corporate@unts, individual subscriptions, and research.
Advertising is used by companies not only to announce employment openings, but also to market products o
the site. Also, even if a corporation is not actively seeking applicants, it will still pay ta paviie on

LinkedIn for branding purposes (Klaassen, 2009). It does not cost individuals to have basic profiles on
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LinkedIn; however, if one would like to contact people outside his network, see who is viewing his profile, or
become a Featured Applicara monthly fee of $19.95 can be paid to have access to these and other features.
Profiles are available at varying costs for recruiters and sales professionals as well (LinkedIn, 2012).

Besides allowing users to connect and network anytime anywharkedln encourages users to
display their education, skills, accomplishments, and past and present employment. Therefore, to some
extent, it functions as an onlin@sumeé'. One’ s connections can then re
more appealing toecruiters and employers. Joining and forming groups on LinkedIn also allows subscribers
to make more connections with people they know or people with the same interests. The professional social
networking site can also be used to seek information byrpgsi questi ons t o one’ s <cc
researching companies or industries (Bradley, 2011).

Historically, women have often been left out of professional networking opportunities because of old
boys networks. Burgess (2009) defines the bl ynstwork as “an i nvisible net wc
which novice male professionals have greater access to opportunities by way of their relationships with well

connected male veterans (p. 64). Al t hough women

networ ks do not have the same depth as men’ s. Bec
not making enough connections with those holding higher ranking positions, who are usually men. This can
often keep women from hearing about job opportuesithat would allow them to move up the corporate
ladder (Fogarty, 2009). However, with the advent of LinkedIn, it seems possible that women may now have
the ability to make more connections that will allow them to move further within their careers.

Prdessional network connections are becoming increasingly important because of their value in the
process of job searching. When the economic downturn began in late 2008, LinkedIn had reached a network

of 33 million users, compared to 8 million users in@00he site became a valuable resource for the

unemployed who were previously working in professional careers and for those seeking to grow their
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professional networks just in case it became necessary to find a new job (Swartz, 2008). According to Tim
Whitman, a public relations specialist who uses LinkedIn mostly for recruiting stated, "The economy is a factc
But it [LinkedIn] is a great businesstworking tool in today's unstable work environment" (Swartz, 2008, p.5).

As more recruiters turn thinkedIn rather than Facebook and Twitter to look for prospective
employees, one must wonder what they are seeing and who they are finding through the professional
networking giant (Nicholls, 2012). This research will examine not only who is using hifkedvhatcontent
and how much users are postirghrough a content analysis of LinkedIn profiles.
Literature Review

According to Baym (2010), social network sites are sites that allow users to create profiles, upload
media such as photos, music amkk, and connect with other users. Haenlein and Kaplan (2009) define
soci al me d i antermet-based applicatonspghatdodild on the ideological and technological
foundations of Web 2.0, and that allow the creation and exchange of User Gedera@o nt ent , " ( p
network sites play an important role in social media because they provide a place fegarsmated content
to be created and shared (Balasubramaniam, 2009).

Previous research by Boyd and Ellison (2008) has found that sewialrk sites vary greatly
depending on format, purpose, target audience and many other factors. However, almost every social
network site serves its users in three main ways. The first is allowing individuals to create a profile. Filling ot
a profile 8 much like filling out a form or a survey. Common profile content includes location, age, interests,
birthday, schools attended, job information, etc. Profile pictures allow users to put a face to the information
found on their profile. Adebns such abackground pictures and applications can also be used to personalize
one’'s profile (Boyd & EIlison, 2008).

According to Boyd and Ellison (2008), the second component common to social network sites is the

ability to create a network with other site userbany of these site users only connect with people they
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already know offline. However, some choose to try to meet new people, often those who may be friends of
friends or those who have similar interests. Sites also have varying rules regarding vdomicact with

whom. Some sites require a user to have a friend in common with someone he or she would like to connect
with, while others allow users to send friend requests to anyone. Also, the connection on some sites is one
way, while others are two wagonnections (Boyd & Ellison, 2008). For example, on Pinterest, User A may be
following the pins of User B, but User B may not be following the pins of User A. However, on Facebook, Us
A must accept User B’'s friemmhecteté quest for User A

Friend lists are also social network site mainstays. These lists allow users to peruse the profiles of the
connections with ease. Also, most sites allow users to view the friend lists of their connections. This gives
users an avenue for fthing other people they may know offline, in order to connect with them online (Boyd &
Ellison, 2008).

Before one can delve into the history of social network sites, it is important to understand the history
of the Internet. The chair of the computer reseh program at Darpa, J.C.R. Licklider, was the first person to
record the concept of the Internet. His idea was to create a space where people around the globe could
access information quickly from anywhere. He communicated his ideas to those he wathea order to
keep the idea alive after he retired (Cerf, et a
idea, and in 1964 he published the first book concerning packet switching theory. In 1965, the next crucial
step was taken whea computer in Massachusetts and one in California were connected through a phone
Il i ne. The creation of this, the first computer
due to the commercialization of the Internet and developrhehelectronic mail and the World Wide Web,
the I nternet has grown far beyond Licklider’s or

Developed in 1997, SixDegrees.com was the first website to bring personal profiles, friend lists, and th

ability to reviewfriend lists together to create the first social network site. The purpose of the site was to
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connect users and allow them to send messages to one another. However, after only three years, the site wi
deemed a failure and closed. At the time, not egbypeople had extensive amounts of friends using the
Internet to connect with, which left the site appearing useless (Boyd & Ellison, 2008).

In next few years, sites such as AsianAvenue, BlackPlanet, MiGente, and LiveJournal arrived on the
social media sgee. These sites all allowed users to have-dimectional friendships. The creator of
LiveJournal claims to have gotten the idea for-@m@ctional connections from the idea of instant messaging
buddy lists (Boyd & Ellison, 2008).

The next major socianedia development was Friendster, which began in 2002. Friendster functioned
as an online dating site, but to differentiate itself from other dating sites, its goal was to match foénds
friends together rather strangers. By May of 2003, Frienddteady had 300,000 users, but the site was
beginning to experience technical and social problems. Technically speaking, Friendster was not equipped tc
handle how popular it was becoming (Willyard, 2012). Socially, users were becoming frustrated by new
redrictions the site was imposing. Because users could not view the profiles of others who were more than
four degrees away from their network, they began to add people to their networks that they did not know, in
order to gain contact with greater amount$ people. Some even made fake profiles for celebrities or
organizations, which was frowned upon by Friendster. The company took action by deleting the fake profiles
thereby, angering many users who used the fake profiles to find people they knew offheke factors

aided in Friendster’s downf al/l in the United St a
As more and more social network sites were developed, it seemed that many of them were becoming

more specialized. LinkedIn, Visible Path, and Xing were mageof@ssionals, Dogster was created for dog

lovers, MyChurch created a space for members of churches to connect online, and Flickr and Youtube becar

social network sites for media sharing. Even Facebook was first created for Harvard students onlyer Howev

Facebook has evolved and now allows anyone to join, just like MySpace has always functioned (Hoffman,
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2008). MySpace revolutionized social networks by building itself around what users wanted and allowing
anyone, even minors, to join. By doing so,9ygce brought teenagers to social network sites and now
teenagers have become the primary users (Boyd & Ellison, 2008).

Previous research by Boyd and Ellison (2008) on social network sites in general has suggested that
people use their online connectisrto identify themselves and verify their profiles. Therefore, not only do
people define themselves online by what they write on their profiles, but they are defindublsg towhom
they are connected. It has also been found that the factuality of wisatsipost about themselves varies from
person to person. While some may falsify profiles to appear a certain way, others may do so for privacy
reasons. One study found that 44 percent of teenagers had open profiles, and 46 percent of those with open
profiles falsified information for security purposes (Boyd & Ellison, 2008).

Boyd and Ellison (2008) have also found that the definition of friendship differs whether it is being usec
in an everyday or online setting. For example, two users who are friends on Facebook may have never even
spoken to one another before in everydaieli For example, many users connect with classmates or
acquaintances who they do not have a personal relationship with, but, in theory, they do know each other
(Tapscott, 2009) . However, Boyd and EI Isfusciontos r
connect people online who already have friendships offline. Therefore, users are not creating profiles to seel
out acquaintances, but it has become the norm to connect with other users one may know of or have little
contact with (Boyd & Edion, 2008).

Focusing in on LinkedIn, Grudin and Skeels (2009) have found that people begin to use LinkedIn while
in college, then the number of users reaches its peak at 64 percent at agks Bt then the number of
users begins to drop. This may bekined by the fact that when students are still in college, they do not
have a lot of information to add to their profiles and are not yet looking for jobs. However, whenever they find

themselves between the ages of-26 when 60 percent of people areing LinkedIn, they are now looking for
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their first jobs or looking to change jobs. The number then falls after agedortyecause most professionals
have now become settled in their careers and no longer need to build their netwsristively as befe
(Grudin & Skeels, 2009).

When considering social media, there are four main theoretical perspectives that have developed.
Technological determinism views social media as negatively affecting society. The theory states that
technology uses and changesople, but not in a good way. Technological determinists believe that people
are becoming less intelligent because of their dependence on technology. For example, a technological
determinist would say that calculators affect people negatively becawseafculator is used, mathematical
skills are not being practiced. This perspective also believes that technology causes social isolation, therefor
damaging personal relationships (Baym, 2010). Therefore, this theory would view LinkedIn as beiny harmf
to professional networking relationships.

Another theoretical perspective of technology is the social construction of technology (SCOT). This
perspective views people as having the power over how they use technology, rather than technology
controllingtheir lives. SCOT theorists also believe that people shape technology and have the power to
redefine how and why a piece of technology is used (Baym, 2010). In relation to LinkedIn, the SCOT theory

would view Linkedln’s s uhesite,sather thanshenectimologiballywp-date e r s
isthe site.

Social shaping theory views technology as a force that influences people, but it does not have power
over how it is used. Therefore, this theory is found somewhere in between the idetetiatology controls
the users and the idea that users control the technology. In this way, the blame for what happens because o
the use of technology is shared between people and the technology (Baym, 2010). So, if LinkedIn would bec

to have a negatie effect on professional networking, social shaping theory would blame this on users and the

technology itself.
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Finally, the domestication of technology theory states that the costs and benefits of new media are
determined by society and technology. Hoxee, this perspective focuses on the point when a technology
becomes domesticated, meaning that its use becomes commonplace. Therefore, once the use of a form of
technology becomes routinely used by society, it is no longer viewed by the majority aek&emely
positive or extremely negative. It is used because of its practicality and is no longer fawned over or excessiv:
scrutinized (Baym, 2010). Therefore, if LinkedIn becomes almawst for those within the workforce, it will
no longer be scrutiized.

Aside from social media, this study will also research the professional networking habits of women.
Females have often lacked the ability to create strong networks. This is mostly due to the fact that women
have failed to break into networks crest by men (Wang, 2009). Burgess (2009) found one reason for this to
be the fact that women often seek a safe environment for mentorship and professional growth. Therefore,
women want to be mentored by other women and may be fearful of opening up to niis creates a
gender gap among professional networks. Cook, McPherson, and-Borith (2001) state that workplaces
are often highly segregated by gender. Therefore, within the workplace, men tend to network with other
men, and women tend to network i other women, which creates gender homophily (Fogary, 2009).

Gender homophily within professional networks can create problems for women. Women often hold
lower-level positions in the workforce than men. Therefore, if women are only connecting witlemwdimey
are not connecting with men who may be able to help them further their careers because they work in higher
level positions (Luscombe, 2010; Wang, 2009). By not being connected with men in higher positions, womer
may not hear about possible job epings or may not be thought of when an opening arises (Fogarty, 2009;
Luscombe, 2010). On the other hand, men are often mentoredarrene by those in powerful positions,

which assists them in being chosen to work in higher positions as well (Bur§ess, 2
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This research will consider several factors related to LinkedIn. It will examine who is using LinkedIn b
considering gender of users. Profile content and the amount of profile content will also be scrutinized based
on gender. The research wilkaltake a closer look at user profile pictures, amount of user connections, and
with whom users are connecting.

Hypotheses

Based on the previous review of the literature the following hypotheses were examined:
H:: Women will have fewer connections thamen.

H,: Women will have fewer recommendations than men.

Hs: Women will have more complete profiles than men.

Hs: Women will have more female connections than male connections.

Data and Methods

The data for this research were obtained through a conteralgsis of thirty LinkedIn profiles. Fifteen
male profiles and fifteen female profiles were examined. LinkedIn is the largest professional networking site
on the Internet (Krantz, 2011). It offers users the opportunity to connect with professionalateyehich
can lead to connecting with new contacts and sometimes job opportunities (Bradley, 2011). LinkedIn
currently has over 150 million users all over the world, with sixty percent of users being outside of the United
States. At the end of the yed@011, students and recent college graduates were the fagjesiving group on
the site (“About Us,” 2012).

To select the thirty LinkedIn profiles to analyze, ffttwr personal connections were stratified by sex.
Next, a number was assigned to eachih&f connections to assure confidentiality and enable probability
sampling. The fifteen males and fifteen females were then selected from the groups using a random number
generator. Each profile was then examined based on the number of connections,mecmtations,

completion of profilesand gender composition of connections.
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A coding sheet was used to collect the data (see Appendix 1). The coding sheet inclsged the
categoriesgeneration, highest level of education, number of connections, numbéroéle connections,
number of male connections, percent of profile completeness, number of recommendations, number of
recommendations from females, and number of recommendations from males. To deteitmigeneration
ofwhicha user was @anpari nfohematpemd portion of the

Popul ati on Reference Bureau’ s generation categor
between 1965 and 1982, and the New Boomers, those born between 1983 and 2001 (&&09)n, The
“education” section of wusers’ profiles was consu

number of connections a user had was deter mi ned

profile. Connectionsarerpof essi onal contacts that users know j
net wor k (“®wremredteiwgris 2012) . To determine the nu
had, the wuser’s |l ist of ¢ on firmaetanddemae conaestions the user hat e

was counted. Some users were found to have companies as connections. In this situation, those connectior

were added to the total number of connections, but they were not added to the male or female catedmy. T

recommendations” section of a wuser’s profile wa
user had, as well as how many were from males and how many were from females. Recommendations are
endorsements of a userés wpr& masen’ goboopnesthons
Overview,” 2011).

In order to have a profile that is one hundred percent complete, a user must list his industry and
location, an ugto-date current position with a description, two past positions, educatibree skills, display a

profile photo, and have at least fifty connections (Serdula, 2012). Therefore, industry and location counted fc

ten percent, an ugo-date current position with a description counted as ten percent, each of the two past
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positions counted as ten percent, education counted as ten percent, each of the three skills counted as ten
percent, a profile photo counted as ten percent, and having at least fifty connections counted as ten percent.
Analysis

The content analysis of fifteenate and fifteen female LinkedIn profiles yielded varying results
regarding gender, generation, and education (see Table 1). The first hypothesis stated that women would
have fewer connections than men. Women were found to have an average of 1seetyiconnections while
men had an average of severttyo connections. However, there was an outlier in the group of females.
Without the outlier, women had an average of ffiye connections. Therefore, hypothesis one was
supported. If the outlier was iheded, women ranged from havingt@ 680 connections, however, without
the outlier, women have a range oft@ 113 connections. The number of connections men had ranged from 4
to 261 connections. Figure 1 shows the breakdown of the amount of conneetimmen had in total, while
Figure 2 shows the breakdown of the amount of connections men had in total. These findings may imply tha
women are still being left out of professional networking opportunities as they were in the past. They are alsc
consistentwith previous research done by Wang (2009), which found that women often have éewee

connections because they are more at ease in intimate settings.
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Table 1: Profile Description

ID | Gender| Generation Education

1 | Male | New Boomer| Undergraduate Studen
2 | Male | Baby Boomel PhD

3 | Male | Baby Boomel PhD

4 | Male | New Boomer| Undergraduate Studen
5 | Male N/A MA

6 | Male | New Boomer BA

7 | Male | New Boomer| Undergraduate Studen
8 | Male | New Boomer BS

9 | Male N/A EdM

10| Male | New Boomer| Undergraduate Studen
11| Male | New Boomer| Graduate Student
12| Male | Baby Boomel EdM

13| Male | New Boomer| Undergraduate Studen
14| Male | New Boomer| Undergraduate Studen
15| Male | New Boomer| Undergraduate Studen
16 | Female| New Boomer| Undergraduate Studen
17 | Female N/A MA

18 | Female| New Boomer BS

19 | Female| New Boomer BA

20| Female| New Boomer| Undergraduate Studen
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21 | Female| New Boomer| Undergraduate Studen

Figure 1: Women's Total Number of Connections
22 | Female| New Boomer| Undergraduate Studen m0-14

7%

23 | Female| New Boomer BS m15-29
24 | Female| Baby Boome EdM m 45-59
25 | Female| New Boomer| Undergraduate Studen m60-74
26 | Female| New Boomer BA m75-89
27 | Female| New Boomer| Undergraduate Studen = igg

28 | Female| New Boomer| Undergraduate Studen

29 | Female| New Boomer| Undergraduate Studen

30 | Female| New Boomer| Undergraduate Studen
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The second hypothesis stated that women would have fewer recommendations than men. This
hypothesis was not supported. It was found that 13 percent of women received recommendations, while 20
percent of men received recommendations. However, women haavanage of 1.5 recommendations, while
men had an average of 0.27 recommendations. One woman was found to have nineteen recommendations,

making her an outlier, but after omitting her from the average, women still had more recommendations than
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men with anaverage of 0.28 recommendations. With the outlier included, women ranged from hadifig 0
recommendations, but without the outlier, women had a range f fecommendations. Men ranged from
having 02 recommendations. Figure 3 shows the number of recemaiations women received, while Figure
4 shows the number of recommendations men received. An explanation for why more women received
recommendationghan men may be that women are asking for recommendations, which LinkedIn allows

users to do. Women madye doing this to enhance their profiles.
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Thehypothesighat women would have more complete profiles than men was also tested. It was
found that women had an average of 70 percent of their profile complete, while men had 60 percent of their
profile cmmplete; therefore, this hypothesis was supported. It was found that 46 percent of women had 100
percent of their profile complete and 27 percent of men had 100 percent of their profile complete. Also,
women ranged from having 2000 percent of their prille complete, while men ranged from having-100
percent of their profile complete. Figure 5 sho

men’s percent of profile complete. Women msey be
they are often socialized to portray a positive image of themselves (Eifler, et al., 1972). Also, having a more
complete profile may give women a better chance at being noticed by recruiters or other professionals

viewing their profile.
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Thefourth hypothesis stated that women will have more female than male connections. The research
found that 93 percent of women had more female than male connections. Therefore, it may be concluded
that hypothesis four was supported. Interestingly, therasvone woman with no male connections and two
women with more male than female connections.i gur e 7 shows women’s numbe
connections. Women may be choosing to connect with women more often than men because women often
seek emotional gpport and a safe environment, which can be difficult for men to provide (Wang, 2009).
Summary and Conclusion

Although the content analysis of thirty LinkedIn profiles was exploratory research done on a small
scale, some interesting findis@rose. Thdypothesis that women would have fewer connections than men
was supported. Also, the hypotheses that women would have more complete profiles than men and women
would have more female than male connections were supported. However, the hypothesis thanwom
would have fewer recommendations than men was not supported.

Several limitations existed within this research. One was the size of the sample. A limited number of
profiles were available to analyze, therefore, the research had to be done on assalall Also, the profiles
that were used in the study were most likely not representative of the entire population of LinkedIn users.

Becausedhe author isa college student, many dier connections are college students; therefore, many of the
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profilesthat were examined were just beginning to be developed. This means that most of the profiles did no
contain much content or have many connections.

The study conducted only scratched the surfadth regard to research on gender and professional
networking. However, it may serve as a starting point for future research. To further explore this topic,
another study may be done using a larger sample. Also, it would be beneficial to have access to a more
diverse sample of profiles. Other questions mipde asked in future research, such as whether or not
women are asking for recommendations or whether or not women tend to send invitations to connect more
often than men.

The results of this research may be beneficial to various groups of individi@alsig professionals
may find these results useful as they begin to build their own professional networks and look for job
opportunities. The results may be interesting to recruiters as they search for potential employees through
LinkedIn. Those working the field of career development may also benefit from these findings as they
advise people on how to build professional networks and use LinkedIn. Finally, gender equality advocates m
find the research results interesting as they fight for the rigbt women in the workforce.

As women continue to try to break through the glass ceiling, more research must be done to better
understand what women must do to prosper within the professional environment. By gaining more
knowledge on this topic, womenillvhave the tools necessary to go further in their careersis Whi also
increase their confidence in themselves and in their abilities.
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A preliminary version of this essay was first presented in 2011 at the McGill University, Institute of Islamic
Studies (Canada) and a revised version was presented at the annual conference of the Eastern Sociological
Society held in New York City in 201%ish to thank Professor Malek Abissab, and themansors; the
Institute of Islamic Studies, tiBepartment ofHistory of McGillUniversity, the Institute for the Study of
International Development, and the Indian Ocean World Center. | am indebtadchtmVosk for editorial help,
but | am solely responsible for any error. A revised version of this paper was presented at the annual
conference of Pennsylvania Sociological Association in October 2011.

So far, the concept of human agency has been assatigith progressive movements. However,
more recently it is associated with identity politics that include cultural relativists, postmodernists, and
subaltern studies, even when their history, politics, and claims are different. Challenging the assatiatio
human agency with progressive movements, Saba Mahmood (Mahmood 2005) has demonstrated, based on
her ethnographic work othe Dawa movement in Egypt, that the concept of agency could be appliedrto
liberalmovements as well. Sherine Hafez, (Hafez 20119 also conducted an ethnographic studytiod
Islamic movement in Egypt, has challenged this narrow interpretation of the concept of agency. She explains
t hat ‘agency’ cannot Ibat eld sentsisteyd. asShe bowagedt g,
heterogeneous, and unstable. Subject making cannot be understood as a continuous process within a single
paradigm. Itis deeply embedded in wider, complex, and imbricated social and historical pracésses |
subjectivity is a perpetual state of becoming” (I
agency by breaking out of rigid identity politics, but she &lasbrought back a perspective that is more
inclusive of various socialreali es i n the making of the ‘sl f’ tha

However, inclusiveness in itself is not sufficient unless the need for a binary approach is eliminated to
understand any society or any social reality. The Cartesian binary appaéginated inWestern thought and

phil osophy, defines ‘self’™ as a product of divis

is opposite to our holistic human experiences of everyday life, as mind cannot function outside of a human
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body. Ignoring lived experiences of everyday life and experiences of people in different societies, identity
politics promotes different kinds of binaries that suppoat Western worldview.

Identity politics ignorethat perceived differences and superisubordinate conditions of different
people are created historically through power relationships, aggression, credit/debt relationships, violence,
and other social forces. I f we focus on our ba
saciety and its members, we will not need any binary to explain any social reality or human practices.
Understanding “human creativity” in holistic ter
individual i dentity and sulejaddtviiviyt’y i (sBaml i 22th®eS)e
that enables them to create all social institutions and everything else in the world. It implies that all human
beings are equal as they all hate inherent capability of creativity. However, thige of human equality is
fundamentally different from the economic exchange relationship (Graeber 2011:377)., Toeaeed for
this approach is more urgent because, in the last three decades, scholarly focus to explain human nature has
shifted its conéxt from social circumstances and history, to individual choice, agency, desir@references.

We need to recognize that human subjectivities are multiple and they are formed historically through
power relations between societies as well as witbath society. However, these subjectivities are not fixed as
they constantlyand haphazardlg h an g e . Moreover, ‘selfhood’ i's sh
interpenetrating one another. For example, a woman can be a mother, wife, daughter, sisterirsiater
mother-in-law, friend, citizen, and many other beings, all at the same time. All these roles together make the
‘“self’ of this woman. These roles and shared sel
person in a particulanistorical time. In face of this social reality of everyday life experiences, it is puzzling
that the myth of self (agency) as some autonomaeparate entity remains intact.

The i ssue of Musl| i mtheveimnieapertinerd éxaplerTee weaeirg odeetl i a | |

is generally explained as a subjective choice of Muslim women. This explanation does not take into account
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that each Muslim woman belongs to a speciiiferent society. Each one of these societiedifferent as

each societyleveloped historically through interactions of different political, economic, social and cultural
forces, interaction of different societies, and interaction of people based on their specific vested iateffest
Muslim women who are residing in Europged in the USA, the issue of wearegeil is more complicated. In
these countries, political leaders and media openly promote fear and contempt against immigrants,
specifically against Muslims. Mass kilsimgNorway in July 201dere a direct result é such fears and hate.

This tragedy did not happen in a vacuum. This mass killer felt encouragedifotymigrant ant-womenand
anti-Muslimsentiments in the US and in European countries. He wrote on his website that he acquired these
ideas online fronthe US based white supremacists (Bayoumi 2012; Kulish 2011; SPLC Reportz12
actions are directly linked with the larger historical processes of globalization; increased need for immigrant
labor in theWestern world due to their low birth rate; lge immigration from poor countries to industrialized
countries; and local resistance to newcomersha face of economic crisis; as well as the role of political
leaders in deliberately promoting fear to gain votes.

If we truly wish to understand peopla different societies, we should eliminate the need to defend
subject position (self) in the prevailing binary terms: east/west, backward/progressive, traditional/modern.
This goal is possible to achieve by exploring complex historical processesethiakad to every day human
practices and actions in each society. This approach will allow us to see that different Muslim women in
different societies, besides their internal private world of Islam (religion), also pursue many other avenues in
life.

DifferencesamongMuslim Women

After Indonesia, India has the second largest Muslim population in the world. Both Muslim and Hindu
women in villages and in traditional families, as well as most of the elderly wometheugeil in various

forms, generdy termed aspurdah, ghunghat, chador, niquab, burqu@he attire of Muslim women, called
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shalwar kameezs worn all over India by women of all regions and religions, especially by young working
women. Being born in a Punjabi (rbtuslim) family, | hadvorn shalwar kameeall my life. After 9/11, many
cases of violence were reported against people wearing Muslim dress in the US (Peek2®id hew
context, | have had to reconsider my choice of attire at the workplace atigéipublic sphere in théJS.

The feeling of one secular Indian Muslim woman, who was brought up in Bengal and later moved to
Britain, on the issue of veil is more revealing:

As a secularised Indian Muslim, thrown into epistemological and philosophical confusion about how |

fetabbout markers of *“Ilslam’ ..., I do not support
niquab..the extent of my distaste is such that
it. .. As a Muslim woman | i vialnreasons for afdiatingonyself witH exp

Muslimness alongside equally powerful reason for distancing myself from its overt expressions in the
public sphere. The former arise from that gra
more | work through this instinctive affiliation, the more strongly | realize that what | am responding to
is historical membership of an Islamic heritage that was shaped by and shaped the forces of modernit
On the other hand, the roots of my disaffiliation to veifsaay kind, or to dietary restrictions imposed
by religion, lie in the fact that my strongest ideological affiliations are to principles of secularism,
socialism and humanism. .. there i s” aAhtottdehed et
adjective Indian and Bengali, it encapsulates for me a political, ideological and affective heritage that i
no less than a specific trajectory of South Asian modernity. (Kabir 2018)16
The voice of this secular Indian Muslim woman in secular Britaiffesetit from Muslim women in
Islamic Iran. In 1840, a militant Iranian woman, Quarratul Ayn, defied convention by appearing in public
unveiled (Moghade 1987). Under the Shah of Iran, women had discarded the veil, but after Iranian Revolutior

they have tured back to veiling (Mojeb 2001). Iranian feminists consider wearing the veil as their conscious
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choice to take back their rights within their own social, religious context and acceptability. In 1923, the
Egyptian feminist and nationalist, Huda Sharwagecetgd the veil by flinging it into the sea. In recent years,
Egyptian Islamic women in the Dawa movement (Mahmood 2005) are asserting the fulfillment of their
religious duty of selpiety that includes Islamic attire. After the overthrow of Mubarak, thesomen are
insisting that the new constitution should incorporate their demands. Many Muslim women, who have
migrated toWestern countries from various parts of the globe, are also choosing to wear Muslim attire as is
the case in US, Britain, Germany, &rdnce. There are also many white Western women today choosing to
follow Islam and its attire.

In the secular context of the US, many Afridamerican families have turned to Islam seeking
respectability and equality within the North American socialtegh AfricarAmerican women, until recently,
wore American dresses thdt Hewevreer emre garodved nag h'epmro
and equality, they are choosing to wear Islamic attire inclutlegveil, hijab, burqua or Shalwatameez.
Interestingly, at the same time, some immigrant Pakistani Muslim women in the US have started wearing
Western dresses out of fear aftdre September 1th attack.

How do we explain these different relationships of Muslim women to their Muslim attire in different
societies? Since the 1980s, the controversy over

woman’ s attire has WesternwaddeThacbmpleeaty ofithisnssue is mbvioub leecause

Muslimworen’ s attire in one context can be the most
feminists and Africasmerican Muslim women. In another context, it can be a symbol of confgrasiin the

case of Afghan women under Taliban rule. This attire has been used sometimes as a social control mechani
and sometimes as a ploy to change social norms. For example, the Taliban used their rule to force Afghan

women to abide by strict rulesf dress code and behavior, but the US, invading Afghanistan, asserted that

America wishes to “liberate” Afghan women from t
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Afghan women became a tool in the hands of Taliban rulers for miaing social control, and in the hands of

the US, it was a tool for uplifting its own image as agalfoc | ai me d def ender of

The reasons for wearing a veil vary. I't can b
for respect and empowerment. It can be worn to fulfill the duty of Islamic religion or due to coercion and
threat of violence by men in their communities. Often the reason for wearing veil has to do with zealous
organizations that make payment to the parewtisyoung Muslim girls for keeping them covered. Sometimes,
Muslim women chooséijabas a rejection othe Western beauty industry and as a symbol of resistance to
colonial culture (Shirazi 2001). As mentioned above, in India manyMwaslim women weathe veil (in
different forms) and Muslim attire as a matter of routine. For these women, their attire has no other meaning
except their regional or local tradition that is maintained with patriarchal authority. Historically, it is possible
totracethecomecti on of these women’s attire to | sl amic
Indian women think or feel about their attire.

There is no question that the issue of attire is very closely relateshton di vi dual ' s i de
and subjedtvity. Attire also carries ideas that act as a social force. The above mentioned Indian Muslim
woman was brought up in a secular Indian family, but in Britain, she felt the need to assert her Muslim identit
even when she did not know much about this riglig When France instituted its ban on the veil, she
completely opposed it. Some liberals, who believed in the rights of Muslimendammake their own choice
of wearing veil, did not appreciate her stand. Brought up in a secular Muslim family in Insliaotinan felt
completely confused about her identity in another secular context of British society and Europe. She felt a
strong pull of her political and ideological heritage from India, even when she found herself identifying with
Muslimness in BritainShe did not see any contradiction in being a Muslim and also supporting French ban on

the veil, however, her stand on thesil wasconfusing to the liberals. Liberals did not realize that the way of

dressing in any society is also accepted, rejectedjyred, reproduced and defined in the process of social
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formation of a society that is always a product of conflicting social relationships. In every society, all social
formations and social relationships are produced and reproduced through variousitestgocial, cultural,
political and global processes in every historical time. The theoretical approaches that fabes on
subaltern’ s identity, agency, and subjectivity g

Identity poitics, that has gained popularity iWestern academia, also gives primacy to culture and
focuses on identity, agency and subjectivity of
ot her things, al so r el atyandagenoy, itwoulddeusedul teexdmjnetoidigsue i
through the lens of an identity politics approach. In the following, focus is specifically on one variance of
identity politics called the Subaltern Studies.

Basic premises of Subaltern Studies ppective

The Subaltern Studies (SS) is based on the un
subordination.” Recently the SS school has admi
founders of this school are now looking fonew theoretical framework. See Partha Chatterjégfter
Subaltern Studie$ Economic and Political WeellySeptember, 201,2/0l. xlvij No. 35.The writings of this
school emphasize individual stories and individual acts of resistance that purportegllhgisubaltern a
voice. Similar to the identity politicthe SS school promotes the idea of differences based on race, gender,
ethnicity, religion, and region. I't al so i nteei sts

SS schoollaims that its mission is to challenge old universal categories. This school believes that by

emphasizing di fferences itowi | b kistopyossi bl e to
Application of the SS approach to the issue of Muslimeaom’ s attire might yi e

explanations. Muslim women wish to emphasize their identity as being different. They are using their agency

in challenging hegemonic culture and resisting colonial culture. They are autonomous actors and not led by

the elite. They are empowered, as they are the agents in making the choice of weamag wearing
44



Muslimattire. They are expressing their aesthetic taste, and they are redefining the meaning of Muslim

women’ s attire and cul tur e.

The relevance of thesaterpretations is obvious because attire cannot be disassociated from a

person's subjectivity (personal choice and exper
essenti al beliefs, one’ s int er echaracterstitgdsuch astselft ud e s
concept, emotionality, degree of dogmatism, <crea

are nonverbal symbols and oweay communication, they can be interpreted with many complex and varied
messages depemg on the social context in which garments are worn. Every individual perceives a
particular dress based on one’ s experiencand i n r
history. Moreover, attire is also a silent cue in sexual stgfg@ag that is based on selective perception of
dominant cultural values. In recent timethe selective perception of sexual stereotyping has acquired a new
meaning with the migration of large numlsssf people within their societies of origin as well as outside
around the world, under the pressure of modernization and the global economy (Dirlik et al 2000)

In this new context, dress/attire as a means of establishing authenticity, identity, andbimees
getting more complicated. This trend is a product of another global historical precals® created with the
interactions between societies that is changing the organization of work and labor globally, resulting in the
large-scale migration of th labor and capital. The larggeale mobility of people has complicated the
meaning of identity and subijectivity, and it has also increased the importance of larger forces in shaping
individual identities and freedom of choices. For example, in thelastdecades the meaning of authentic

Indian dress has also drastically changed. As mentioned in the begoiriinig article one regional dress

calledshalwarkameezd er i ved from Musl i m women’s attire, h
deemed asaprogressiveone, whi |l e most of the regional ethnic
exotic’ Ho wshamwarrkameez s consi dered “backward” i n compar
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(Bahl 2005: 211). In the Ushalwar kameeazscan s i dered as “exoti ¢ amaestsher
These global developments bring forth many questions: Do people cope with their daily lives through
their choices of clothes, rituals, and related norms, which are necessary to deal with their likias @aint in
time? Do they keep on adjusting their choices of clothes as the pressures of life situations grow or diminish,
both internally and externall y? Taamthaife styleeand ent a
clothes? Actually,nome i s entirely free to choose one’s ind
restricted by the economic condition of a society; by the colonial/-oolonial/neccolonial status of a
society; by the religious orsingpowar lbythe degreeoficontrel ame n t

has over personal choice; by varieties of alternative clothing style available; by the ability to experience

satisfaction from one’s choice; by.ThexssusdfMusly soci
women's attire needs to be contextualized furthe
choices.

However, the SS perspective (and identity politics) remains focused on individual stories because of tf
belief that individual storis of the subaltern give voice to them. These stories are interesting and they do
reveal the emotional tolbn these individuals. However, if they are not properly contextualized they will
remain just stories and only at the level of individual action. @pgoach does not create any possibility to
think or act in a collective way against larger historical forces.

By neglecting the context of subaltern storiflse SS approach misses some of the basic realities of
human life-- that is, how the social ot and social institutions articulate in forming the individual subject.

How is the link between social and psychological reality to be spelled out? How should it be theorized? The
Subaltern Studies, by emphasizing only the subalternistmaterial culure -- values, consciousness, and
identity -- fails to consider essential features of the material culture (Shaheed 1€8f)es, food, furniture,

living and working conditions, housing, technology, the financial system, political institutions, dratlithe
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impact of these features on people's lives. The SS school does not examine how human agency produces
material culture (physical objects) in the process of people interacting socially with other people within
specific historical conditions. Thegecesses are important for the existence of any society as well as for the
production of the material culture in which people's bodies are located and clothes are put on them. These
material conditions affect people's psycholegdlge non-material culture- as strongly as internal psychological
conditions influence their material choices. Subaltern Studies, as well as identity politics, by avoiding the
discussion of material culture and material conditions of people, igstbie question of emancipatory pitics

that are closely linked with material life. It is no wonder that this approach simply leaidead end.

Culture and Differences

The term *subaltern,’” as explained by SS scho
subaltern peote because it does not distinguish between economically poor people and oppressed people,
middle anduppeimi ddl e c¢cl ass people under col oni al rul e.
school to ignore economic history altogether, and @ast, focus only on one aspect of human relationship
domination and resistance. The SS emphasis on "culture" creates further confusion for scholars who wish to
comprehend the notion of culture, because it does not explain how culture is constituted prabess of the
interpenetration of past and present.

The SS school does not apply the idea of culture to material relationshitpsaimalysis of subalterns,
as if the one has little to do with the other. Instead, attention is diverted from the amti@f capitalism
(material conditions) to cultural and ideological problem of eurocentrism. The focus on eurocentrism blurs the
power relationships that produced it (Cooper 199F4he SS approach fails to explain why this particular
ethnocentrism namely, eurocentrism, was able to define modern global history and made itself the universal
object of aspiration (Ibid). The argumentstbé SS school confound the relationship betwegmwer and

culture, thus |l egitimizingWeaeothsaenmd a'th ascck walred’l orgeys
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conservative viewpoint considers the controversy oerveil as an issue of clash of cultures between
‘“backward’ | s‘l parmoi gcr\Wesieshi tvilerée an d

Identity politics, includinghat of the SS school, promosghe idea of differences based on ethnicity,
religion, region, race, and gender identities, as if they are just there as given. According to this approach,

Muslimwomen’ s attire can be d e ahdtgendenissye. Howevesa, this @préachi c ,
does not explain how differences were created in the past, and how they are being reproduced, reconstructet
and reframed in contemporary times through lardestorical, political, economic and cultural processes, both
within a society and through interaction with ot
identities are created and promoted the real world, we cannot understand why particuldentities are

projected in a society at a particular historical time. Exploring the following questions can be useful in this
regard.

To what degree do Musli m women mattke® Do theseichhoicash o
reaffiime' remies’ assigned by a patriarchal syste
Muslim women face pressure from the larger society to fit in, as well as from her religious community to
conform? (Shahidian 1997) These questions direct tian&on to the complex interaction of structure and
agency, local and global, universal and particular, theory and practioe example of Iranian feminist
movement is instructive in this regard (Shahrzad 2001)

However, identity politics, as well &ibaltern Studies approach, celebrate only particularism while
denouncing, eliminating and denying uni vdrhsasl iapm
ignores the unity and conflict of agency/structure. Our everyday life experiearopdy show how our identity
and agency are intertwined with local structural institutions, as well as with global historical processes. While

the identity and agency of a person keep changing, they also keep challenging structural constithiats of

sociely in which ondives. This unity and conflict of agency/structure is no different in the case of Muslim
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women’ s experiences. The question is, why are Mu

agency only (Ibic?)

Both Western feminists andislamic states are usirige Western binary approach. For example,

Islamic states denounce the entire ndfuslim world as either communist or imperialist. Similaviigstern
feminists have relegated Musl i m Wwabis)eslgiorsonly. dheonghi t y
this particularity, Western feminists are able to create a myth of oriental Muslim women with negative
stereotyping, and recreate the myth of superior and domind@rgstern culture. With this mythical binary,
Western feministdeel better off in comparison to Muslim women. Muslim women are advised that they
should avoid thaVestern model of gender relations, and that they should develop their ideas based on their
own practices within the limitations set by the Islamic stateedigious worldview. Tig discussion is based on
Shahrzad, Mojeb.

Unfortunately, as Shahrzad points out, in this game of building binaries, Muslim women are forced to
choose between fighting racism/colonialism or fighting sexism. This binary approaigs diest women are
capable of transcending the limitations of their religion, nationality, culture and are able to learn from one
another. For example, whitheWe st er n f emi ni st movement provided
struggle, at the same tim&\Vestern feminist theories and practices were also enriched through
internationalization of Westeeireminist has givemaeall tosejuvenaike c e

Western feminists st WMoggde svomeg ni e a nespringneipatl evenrt H A |
the world. (Wolf: 2012)

The problem is that both particularists and cultural relativists (identity politics) consider the separation
of East and West as a final condition of humanity. They ignore the factitbat p a r t Western agenda of

equality was also the agenda of Iranian women throughout the twentieth century. Even the Islamic state has

actively promoted contraception and punishes couples who aspire to form large families. The Aytollah
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Khomeini, who previouslywasr i t i cal of women’s right to vote, e
power. Sharzad asks an i mportant question: “ Why
ruthlessly exploited, in Iran or any other society would not demand equalgmayal opportunity or childcare

facilities?...What is so Western about these deman¢z001)?

Symbols and Meanings

All attires are symbol s. |l sl amic women’ s att.i
historical, and politial-cultural context, and it is impossible to ignore these meanings. The same applies to the
case othe veil. The meaning dhe veil is derived from the preefined moral order. As an individual,
woman does not have negotiating power to redefine the megrof this symbol. Moreover, the redefined
meanings may not be liberating either, because familiar symbols reinforce existing ideologies and practices
pertaining to that symbol.

Shirazi2001: 180glaborateson this issue as follows:

On the one hand, t veil is a simple garment that millions of women deal with in their daily lives as a

matter of habit, without a second thought. They are raised to wear is just another article of

clothing. On the other hand, the veil is an enormously important sylirds it carries thousands of

years of religious, sexual, social and political significance within its folds. Its original purpose, to

separate respectable women from slaves, prostitutes and women with low social status, has been

blurred to a point at whih it has different meaning to different people in different cultures, and even

in the same culture. Some people think veil as erotic, and romantic, others perceive it as a symbol of

oppression, still others consider it a sign of piety, modesty or putityas become so ubiquitous that

everyone seems to have formed an opinion about it. The various connotations it has, the many

emotions it arouss, testify to its continuing perhaps even growing, #igance in the modernvorld.
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The veil signifies patrrchal power structure and it cannot be considered separately from that power
structure even when some women try to negotiate
those who use it to protect themselves from male gaze, ftbmWestem beauty industry, or from host
society, but that does not erase the patriarchal power structure. Iran promoted the ube wéil as
liberation fromWestern cultural imperialism while attempting (not always successfully) to disconnect it from
the existng patriarchal control (Shahrzad 2001). Some women feel comfortable with an appearance they hav
become accustomed to, but that does not mean the patriarchal system has nothing to do with it. Some
women voluntarily wear the veil and it may not look lileercion. Others wear veil to assert their identity.
Howeverawoman’' s i dentity may be deri ved fherchoicetishmade v
within a society that offers only one set of value options for women. It is similar to theisruat black
people in the US who felt better in racial segregation as it relieved them from daily irritations of dealing with
mi streat ment and racist innuendos. However, fee
thing as liberation fronmacial identity (Shahidian 199Khaiabany andVilliamson 2008)

Of course, many women who negotidtee social division of labor are courageous. Some resist these
values, some oppose resistance, and some make compromises with the oppressive systediafSha97).
During the people’s revolution theW KEggppaing Maetser |
us jobs and then |l et’s talk about my hijab” (Nab
confused with freedom frm or within the system. Todathe veil is not a symbol of seclusion because many
Musl im women are employed in the for mal economy.
workplace has not diminished the holdthie patriarchal system in any way. Tiheituation is not very
different from theWest in this regard becaud#/estern feminists are also unable to dismarttie patriarchal
system in spite of their many gains in the workplace and in public life (Eisenstein 2009). Women in the US st

(in 2012) receive only 70 cents to every dollar that a man earns for the same job.
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The patriarchal hold increases in the contextra immigrant community as the veil becomes an
expression of defiance, a source of strength, and a meaning for the comminigypressure of being an
immigrant creates a need for a common identity, that is when members of an immigrant community try to use

1

cultural and soci al patterns from home’” to di st
presentation oftcommunity and cultural heritage become important to save the community as a whole.
(Shahidian 1997 onsequently, Muslim women feel oppression from the host society and nottireimown
immigrant community. In this context, the veil becomes a refuge émapowers them to interact witlthe
host society as they have dual fears of being accused of treasoaf amarginalization within their own
community, and by the host community for impositgvalues upon others. However, it also can silence
themasthe experi ence of belonging to a community unct
voice against discrimination and oppression within the commaér{Bhaheed 1999:70)This silence, on the
one hand, erodes wo me rhé aheraénd, givetuyrendy to tha reotsoe ofhe Muslimd
woman. These various social conditions show that an individual develops multiple identities in the context of
several social relations that one experiences all at once. That is why we need tosabloiiethe inside and
outside context of a community to understand the issue of the veil (Shahidian.1®9@)l is a regulator; it
does not merely reflect a difference in taste, but a hierarchy of values. It is not an innocent symbol of identity;
it is ahistorical, social, political, cultural item and is tightly connected with male power. Religion should not be
treated as the prime source of sense of self because Muslim women, and all women alike, actually gain
selfdom through a complex web of socialateonships.

The problem witha cultural relativist approach is that it ignores the complex nature of the veil, its
changing meanings and the historical context of rapid social change. This approach romanticizes the lived
experiences of Muslim women anghiores the life experiences of seculaon-veilingMuslim women and

non-Muslimwomen. Cultural relativists conceptualize persoegberience asomething pure, genuine,
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unmediated, legitimateand untainted by ideology and politics. According to cultuekdtivists, personal

experience somehow speaks foritsef.hey assume, “ As -observaecey@&eaaute nc e s

didactic, something that gives us an accurate no
We need to recognize the semantiacillation of the veil as it changes in the specific cultural,

historical, and religious contexts in which the veil is used. For exatmgleeil is represented in the popular

Indian cinema and the Iranian cinema with diametrically opposed meaningsveifltie the Hindi movie

serves to draw the male gaze, but in the Iranian maie veil serves to deny the male gaze. In the historical

trajectory, Reza Shah of IlIran considered the vei
whereasAgt ol | ah Khomeini saw it as a sign of ‘“progr e
thevei | is used for women’'s seclusion from men out

subordination to their idaws. (Shirazi: B¢76)

Interestingly, the meaning of the veil differs even within a specific cultural context. For example,
American television ads exploit eroticism of the veil to sell products like computers and Jeep Cherokees. The
same veil i's used assi oan siing nwoonie nwosmemma gsa zoi pnperse s( i n
perfumes and cigarettes. In the context of Arab society, ads selling toothpaste use the veil to ascribe family
values, and the veil as a symbol of purity when selling Kotex sanitary napkins. @imenGoncord watches
in the Arab world, the veil acquires romantic properties in the ads. Even within the same magazine the
meaning of the veil may change on different pages. For example, photographs of veiled women in Playboy
and Penthouse are used tlvaw the male gaze, while on another page in the same magazine the cartoons of
veil ed women are shown as mocking and Tmeimdaniegwl i ng
veil portrayed in a cartoon also depends on the overall state of thiigad relations between the United
States and the countries of the Middle Eagbi(l: 176)

Eliminate Binaries, not Differences
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We need to find a method of analysis that does not snatch away the role of agency, but rather sheds
light on it. We must nderstand the history of people with all its complexities, contingencies and limitations,
as well as study the complexities of the ruling classes, and social power structures within the colonial state ar
the colonized ones, because they are as much plgpeople’s lives as is their own subjectivity. Before
promoting "differences we shoul d ask t he arepedcdptomngiofrdiffereqceseisd i o0 n s
specific historical, political and cultural context, used to affirm these differences? rHeweryday practices,
that exclude and discriminate certain categories of peogie perceptions of differences used? Haolo
mainstream discourses represent different categories of people? How to compare in a meaningful way the
differences within a soctg? How people themselves construct and represent their own specific experiences
in a society? How do differences sometimes create a collective identity and propel people towards action?
How the process of subject formation interacts wikie larger so@l order in a society? To return to an earlier
point, how is the link between social and psychic reality tohe®rized?AvatarBrahehas also raised these
qguestionsn“Di f f er enc e, Di v e r Racd, Qultuaerand IdBnti(¢ds) damesiald ant Alio n ”
Ratnasi (London, SagE992

One should be careful not to reinvent differences between people because differences are not static.
Attention must be given to the mechanisms by which material differences are promoted, and how
simultaneously amplex multiple differences are reduced into simple binary differences like in race, caste,

religion, and nationality. We need to be careful about simple binary perceptions because both imperialist

nations and conservatives consider binary social differen i n t er ms of ‘soci al ad
backwardness and ‘ superiorityinersodackwlhendinersist and i n
source of danger to the ‘“civilized’ (i mpdorsela | i st
defense to preserve the ‘civilized’ order. Thro
constructed “a project of wuniversal redemption,”
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that humanity can be redesed is considered justifie(Eisenstein2009Y oday ' s “war on t e
redemption project. Scholars need to be aware that their binary approach is actually prontiutsey
redemption projectsof imperialist nations.

Moreover, identities are istorically conditioned as they acquire specific meanings in a specific context
of making of a culture. For example, depending on the larger context of a historical time, sometimes one
ethnic group may legitimize class or caste divisions by proclaimingteass$ing only the unity of an otherwise
heterogeneous group, as witnessed in India in the formation of caste associations. In another historical time,
to save itself from the hegemonic forces, one ethnic group may take recourse to constructing essential
differences. However, in the global context, culturatlerstandings of various identities agenerally created
through colonial and imperial lenses fille Western mind. The case tife Indian sari and Muslim hijab are
pertinent in this regard. For example, colonialism made it possible to domestluagari and made it
acceptabletothaVe st er n wor |l d as a ‘sexy’ garment. Howeve
colonialism, Chriganity or capitalism. The contemporary environment has presented an opportunity to

domesticate the hijab and it is now treated as something strange and out of the normal. The notion of

strangeness here 1 mpli es t hgadncomghiamceenwilingresswe ar |

intolerance, aloofness and unneighborliness’ to
considers “unneighborliness” edquoual nigd clagidnt aMdni d
2009) No wonder, since the events of 9/11/2001, many Muslim women, of different strata and in diverse
nations, are adapting the hijab to various capitalistic and cosmopolitan fashion whims, that also combine
“their expressions odre\Westernizgd ubane Ibdkitth esi ere nzse atl h ef o“rc i
is successful in domesticating the hijab also for\testern mind (lbid)

In this process of domestication tife hijab, the role of translocal communication systems had been

very important. For example, in Europe a large numbearnfi-immigrantpolitical parties have arisen, which
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are alsaanti-Muslimand ethnonationalistic. These parties want to retain, or restore, a nation oy for

their own kind, with its own history, holidays, loas, language, literature, musa&nd art. They are fiercely
resistant to any dilution of the ethnic composition or cultural character of their countries. These European

et hnonationalists ignore how gl obal i nesstofcaltaralhas ¢
differences through increasing cressltural communication, mobility, migration, trade, investment, and
tourism. Although globalization is frequently portrayed as a homogenizing force, it actually fuses with local
conditions in diverse ays, frequently generating differences in social formations. ldentity politics pranote
those differences which are generated and reinforced by world economic forces. To address a social issue lik
the attire of Muslim women, we cannot ignore the contretibns between different traditions and their

conflicts. At the same time, we cannot explain this issue as merely a case of individual choice and actions
based on subjectivity and identity, even though these factors are present in all cases. The piatticula
approach of identity politics is not very useful even though it may articulate subaltern voices through
decontextualizedndividual stories. However, it is important that we keep the concept of "difference" alive,

but it must be related to the contexbecause every individual is part of their historical, cultural, economic,

and political context. At the same time, the context itself changes constantly as it is conditioned by the world
around it as much as by people who reproduce that worlevieryda life, the society they live in and the
world outside of that society. I f we wish to bre
rest” the identity politics approach that f obdemses ¢
and not help in eliminating it.
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Latino and Latina Educational Attainment: An Investigation of Bi  -Lingual Language Abilities and
the Familial Context, Dr. Patricia Neff Claster, Edinboro University of Pennsylvania , Dr. Sampson
Lee Blair, State University of New York at Buffalo

Compared to other ethnic groups in the United States, Latinos have been shown to have lower levels of scho
performance. Researchers have often pointed to chamastics such as lower family incomes and greater
numbers of children as reasons for their lower levels of academic success. Previous studies also suggest tha
language abilities, particularly English skills, may present barriers for Latino childreridovpesell in school.

Using data from the 2004 Immigration and Intergenerational Mobility in Metropolitan Los Angeles survey, this
study directly examines the relative impact of family and language characteristics on the school performance
and educational ainment of young adult Latinas and Latinos. Overall, females are shown to have higher
academic performance and attainment. Family char
educational success, wher e atebemare suscéptibée douhe mfluencerfa |
language characteristics, particulavijth regard to Spanish language skills.

Considering the growing diversity of thiSpopulation, addressing persistent racial and ethnic
disparities in educational performance and attainment has become increasingly important (Kao & Thompson,
2003; Bohon, Johnson & Gorman, 2006). Among the numerous ethnic minoritiesUigtbatinos, in
particular, have received a great deal of attention from researchers in the social sciences, particularly as theit
educational attainment has lagged behind that of other ethnic groups over théoidgtyears (Desmond &
Turley, 2009). Latinos, and partiatlly those of Mexican descent, represent the largest and fastest growing
ethnic minority group and the least well educated segment of the population (Bohon, Johnson & Gorman,
2006).

According to thdJSCensus Bureau, the Hispanic origin population igetqul to nearly double in size
over the next several decades and will represent approximately 30.2% &fSpepulation by 20504S
Census Bureau, 2008) . I n the state of California
especially Mxican, currently make up 30% of the population (Velenzuela, 1999). Research finds that the
grades and test scores of Latino students, which strongly influence their odds of obtaining a higher education
are comparatively low (Kao & Thompson, 2003). Irtrest to other racial and ethnic minorities, Latinos have
consistently been found to have the highest high school dropout rates and the lowest rates of college
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enrollment and overall educational attainment (Bohon et al., 2006). Although the number ofIBache’ s
degrees awarded to Latinos has increased over the last several decades, Latinos continue to be
underrepresented on college campuses and less than 5% of college graduates are Hispanic (Perna, 2000).
Explanations for these ongoing disparities in dticational performance and attainment of Latinos
have primarily centered on individual factors such as bilingualism and English language proficiency, as well a
family demographic characteristics such as parental socioeconomic background, includingoed diaatily
structure (i.e., number of siblings, marital status, etc.), and generational or immigrant status (Padilla &
Gonzalez, 2001). Although outside the scope of this research, recent work has also begun to-dagemetid
attention to components othe school environment and practices such as tracking, as well as the dynamics of
the surrounding community (Crosnoe, 2005; Perreira, Harris & Lee, 2006). Yet, despite the increased focus ¢
pertinent issues surrounding the underachievement of Latino estiis], gender differences have been given
relatively little consideration. Given that Latino families are often thought to follow traditional gender roles
and to hold gendered expectations for their daughters and sons, this study will examine both tkeacdeflof
language ability and family demographic characteristics on the academic performance and eventual
educational attainment of females and males. Given the focus of this study, three areas of research will be
reviewed. First, we will consider literation the gender socialization of children within Latino families. Then,
research concerning bilingualism and language patterns developed within the context of the family will be
explored. Finally, focus will be directed toward the influence of family deapidc characteristics.

Gender Socialization within Latino Families

“Hi spani c and “Latino” are umbrella | abels t
Americans, Puerto Ricans, Cubans, etc.), despite unique differences in their respatttives, traditions,
religions, language diversity, historical experiences, economic standing and political status within the United

States. While some argue that the differences among the subgroups are too great to rationalize the use of
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such categoris, others find that there is a strong cultural commonality, especially in terms of family values
and gender roles, and too little variation to warrant disaggregation (Kane, 2000:424). Despite the diversity of
t he various subgr oup’s, c-Hnhand famidyscentened(Batakzmm, $988). Familidme

defined as a soci al pattern whereby individual
of relatives thought in many ways to take priority over the individual i s reddabs & cadreral
component of Latino culture (Desmond & Turley, 2009: 314). While some have suggested that familism place
greater demands on youth and contributes to poor academic performance, many argue that dense family
network ties have a positivenipact on the educational outcomes of youth (Desmond & Turley, 2009;
Valenzuela & Dornbusch, 1994).

Latino families are also frequently assumed to be patriarchal or male dominated in structure and
organization (Leaper & Valin, 1996). As a group, reseaigdpests that Latinos tend to hold more traditional
and less egalitarian attitudes concerning the social roles of men and women in comparison to other
racial/ethnic groups (Kane, 2000). The traditional gender role assigned to Latinas is thought to Imit the
opportunities outside the family (Williams, Alvarez & Hauck, 2002). Additionally, there is some evidence to
indicate that Latino parents place more emphasis
dissuade daughters from leaving theanfily responsibilities at home to attend college; partly due the notion
that a college education is not as important for daughters (Valenzuela, 1999). Males, especially in
economically disadvantaged families, have also been found to receive more ofn fammil f i nanci al
than their sisters (McHale, Updegraff, Shanahan, Crouter & Killoren, 2005).

The combination of these unique qualities (familism, patriarchal attituded,traditionalfamily roles)
may i nf | uencferapdreatment atheir dpilranwish regard to their educational performance
and attainment (Yowell, 2000). However, these assumptions about family life tend to portray Latinos as a

monolithic group, disregarding important factors that distinguish these families fromaon#er. For
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example, the positioning of daughters and sons within Mexican American families has been found to vary
significantly by the immigrant status of parents and children (McHale et al., 2005). Several studies of Mexicar
American families have fourtiat gendertyped patterns of differential treatment are more apparent in

families where parents have a stronger orientation to Mexican culture, or rather, a weaker orientation to
Anglo culture (McHale, et al., 2005; Leaper & Valin, 1996).

Leaper and Man (1996) also found that egalitarian gender beliefs were more commonly held among
Mexican American mothers and fathers with higher levels of education. Presumably, the more education one
receives, the greater the exposure to gender egalitarian princgueisbeliefs widely held by the mainstream,
middle-class culture. Mothers born in tHéSand who only spoke English at home were also more likely to
hold egalitarian gender belief in comparison to mothers born outsiddi§eor mothers who were bilingual
or only spoke in Spanish. To some extent, acculturation or time spent idS$g&ethought to have a positive
influence on gendered beliefs and attitudes held by Mexican mothers and fathers (Leaper & Valin, 1996). Yet
others argue that measures ofaccultat i on are not as influential as
status and social class location (Kane, 2000).

While some researchers suggest that daughters are subject to more social control and supervision tha
sons (Williams, Alvarez & Hauck02), others argue that girls often are rewarded for taking on more
traditional household tasks and other family responsibilities with a level of independence similar to that given
to sons (Valenzuela, 1999). Children with immigrant parents, especialjhtéag, are often expected to take
on specialized roles and tasks such as serving as translators or interpreters, financial consultants, teachers,
advocates or mediators on thgr a r ebehal§ and surrogate parents to younger children within the family
(Valenzuela, 1999). Compared to sons, research suggests that daughters are significantly more likely to retai
the native language of their parents and to become fully bilingual (Portes & Schauffler, 1994). Valenzuela

(1999) found that among Mexicaoriginfamilies whose parents had limited English language abilities
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(especially among newly i mmigrated families), da
for the family. As some have pointed out, children who interpret for their parergsveore than just language
translators; they aréanguage brokerg¢Tse, 1995) who serve as a social bridge between the family and the
outside world, often making important decisions that affect the whole family. Moreover, language brokering
has been positiely correlated with increased cognitive and reasoning abilities, interpersonal skills and
emotional maturity, academic sedffficacy and academic performance (Buriel, Perez, DeMent & Moran, 1998,
Vazquez, Vazquez, Lopez & Ward, 1997).

Language Abilitsnd Academic Success

Bilingual ability and usage patterns developed within the context of the family have an important
influence on the eventual educational and status attainment of individuals. Early research concerning
bilingualism tended to assume thati | i ngual | mmi grant chil dywhichleduf f e
to “academic retardation” (see, for example, Dar
have found that bilingual Latino children do not suffer due to theiglaage abilities. Researchers have
actually found that bilingual children tend to outperform their monolingual peers (Rumbaut, 1995). Studies
have consistently shown that bilingual Latino children have higher levels of cognitive attainment (Garcia, 199
Vazquez et al., 1997) and academic scores (Rumbaut, 1995), are less likely to drop out of school (Feliciano,
2001), and have higher rates of high school completion (Fernandez & Neilsen, 1986; Villanueva, 1996). This
pattern of higher academic success amdilggual Latino children, particularly those whose abilities in both
English and Spanish are comparatively high, has been readily demonstrated in other studies (e.g., Rumberge
& Larson, 1998; StanteBalazar & Dornbusch, 1995). Additionally, researcle@mring English or foreign
language usage within the home finds no statistically significant difference in the dropout rates of students
who only speak Spanish at home and those students who only speak English at home (McMillen, Kaufman &

Klein, 1997). Aarding to Feliciano (2001), youth who retain not only their native language, but also other
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elements of their respective ethnic culture, tend to have greater educational success. This study expects to
find that the academic performance and attainment dividuals, especially females, will be positively
influenced by bilingual abilities.

English language proficiency also contributes to the overall academic success of Latino students and
reduces their likelihood of dropping out of high school (Wojtkiewid2aonato, 1995). However, few studies
have explored the impact of English as a Second Language (ESL) instruction, which is aimed at improving th
language abilities of students with Limited English Proficiency (LEP), on school performance or later
educatbnal attainment (Padilla & Gonzalez 2001). In 2001, Padilla and Gonzalez found that, compared to
Mexican or Mexican American students who do not receive any second language instructions, students who
take ESL classes tend to receive higher grades. Thig stmsiders ESL language instruction as an important
explanatory variable contributing to the overall academic performance and attainment of Latinos and Latinas.

Family Demographic Characteristics

Finally, researchers investigating the academic sucddsatimo children have frequently posited that
the comparatively low socioeconomic status of Latino parents (relative to other ethnic groupslrgtiseeone
of the primary factors in explaining their lower rates of educational performance and attainfwéarren,
1996). Research finds that test scores and grades are highly influenced by parental SES and other related
factors (Kao & Tienda, 1995). For example, Kao and colleagues found that once parental education, income,
household status, and immigrant $tes were taken into account, differences in GPA between Latinos and
whites were no longer significant (Kao, Tienda,
contributes to their overall level of SES, has also been foundtobe astrerdyprct or of chi | dr
in school as parents with more education are better able to assist their children with schoolwork and finance
educational items and related activities (Wojtkiewicz & Donato, 1995). Having many siblings or living in a

singk parent home can potentially reduce the financial resources and time parents have to spend on each
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child, which can negatively i mpact educational o
educational and homeownership status, the numioé sisters and brothers, and parental divorce are all
regarded as influential in our analyses.

Educational attainment has also been found to vary depending on whether parents or children are
foreignborn (Portes & Schauffler, 1994). The traditional maafeassimilation assumes that over time,
immigrant groups will become more acculturated with each successive generation and that by the third or
fourth generation, children will experience greater academic success. However, research has found that later
generations do not always outperform recent immigrants (Padilla & Gonzalez, 2001). For example,
Wojtkiewicz and Donato (1995) compared the educational attainmekt&thorn Mexicans with foreign
parents,USborn Mexicans wittUSborn parents and foreigibborn Mexicans with foreig#born parents. They
found thatUSborn Mexicans with foreign parents have the highest rates of high school completion. In fact,
their chances of graduating high school are higher thaniHmpanic whites. Compared withSborn
Mexicans withUSborn parentsUSborn Mexicans with foreign parents were also more likely to graduate
from college (Wojtkiewicz & Donato, 1995). Newer immigrant groups tend to be more achievement
orientated and optimistic that education within tHgSis an oppatunity for upward advancement (Kao
&Thompson 2003). As some suggest, second generation immigrants have inherited the optimism and fortituc
of their immigrant parents and they are also more proficient in the English language in comparison to their
parentsand first generation youth (Perreira et al. 2006). We expect to find that the foreign born status of
parents and children will have a significant influence on the respective educational performance and
attainment of Latinos and Latinas.

Data and Methods

This study will utilize data from the 2004 Immigrant and Intergenerational Mobility in Metropolitan Los

Angeles (IIMMLA) survey. The survey was designed to assess the assimilation ogee@vation young
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adult immigrants, aged 20 to 39, in Los Angéeldé® core intent of the survey was to assess how well these
secondgeneration immigrants were assimilating and adapting to life inl&eThe diversity of ethnic
populations in the Los Angeles metropolitan area allowed for a large sample of such young adults from a
variety of different ethnic backgrounds. Using a series of telephone interviews, the survey obtains a
considerable amount of ®iodemographic information about both individuals and their respective
households, and also includes many items pertaining to their language skills and history of language use.
Although the original sample included secegeheration immigrants from a vatieof origins (e.g., Filipinos,
Chinese, Korean), the largest groups amongst these were of Mexican, Central American, and South America
origins. For the purposes of this study, the sample is restricted to the examination of the Latino population.
After eiminating those cases with missing data, a total of 720 Latinas and 688 Latinos are included. About tw
thirds of the sample was of Mexican origin and the remaining one third was primarily of Central American anc
South American descent.

Within these analges, educational performance and attainment are measured in two separate ways.
First, respondents were queried about their grades earned in high school. Responses to this item were codec
as O=mostly D’s and F’' s, 1=moGived thatthe 'majqrity @ respongents y
had already completed their education, respondents were also asked what their highest earned degree was.
Responses to this item ranged from: 1=did not complete high school, 2=high school degree, 3=vocational or
trade school, 4=some college, 5=college graduate, and 6=graduate school. Together, these items should allc
for the assessment of both past school performance, as well as current overall educational attainment.

Given the complex nature of language and howmight potentially affect the status attainment
outcomes for individuals, a variety of measures were utilized to assess the language abilities and usage
patterns among respondents. In order to assess the context of language use during their childhood and

adolescent years, respondents were asked what was the language spoken most at home while they were
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growing up. A dummy variable was created from this question, and is coded as 1=English, O=other. Given th:
many of the children of immigrants may need forraakistance with their language skills once inlttg
respondents were also asked to indicate if they had taken an ESL (English as a Second Language) course di
their school years (responses were coded as 1=yes, 0=no). Respondents were also askitx ddooguiage
abilities of their parents. Specifically, respondents were asked how well their mothers and fathers,
respectively, speak Engl i sh. Here again, the res
at all’ Dummy v a rreatedtd iedeatewdather mothers and fathers, respectively, lacked English
language skills (coded as 1=lacking, O=not lacking).

The specific Spanish language skills of respondents were asked in several different ways. A series of
guestions was given teespondents, asking them to rate their Spanish language abilities in terms of: 1)
speaking, 2) wunderstanding, 3) reading, and 4) w
four-point scale. Understandably, language abilities vary icenably and can depend upon the context in
which they are being used. All four of the Spanish language skills measures (i.e., speaking, understanding,
reading, and writing) were included in the analyses (coded as: 1=not at all, 2=not well, 3=well,wel)ery

Beyond the language characteristics, previous studies have suggested that bilingualism and status
attainment are both influenced by birthplace (e.g., Portes & Schauffler, 1994); hence, a dummy measure of
foreign birth status for the respondent igilized herein (1=yes, 0=no). Researchers have long debated about
the relative impact of household size on educational performance and attainment; hence, a measure of the
number of siblings is included. Measures for both the number of sisters and thearuwhbrothers,
respectively, are utilized in the analyses. Resp
socioeconomic status. Although no direct measure
dummy measure of whether pants owned their home (coded as 1=owned, O=leased) was included. In

addition, the academic success of respondents would likely be impacted by a parental divorce (coded as
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1=yes, 0=n0). Aside from the obvious financial complications which a parentaledivoutd bring to bear on

children’”s school perf ormance, a parent al di vorc
dilemmas for children, causing them stress and anxiety which could substantially disrupt their academic
progress and performare. Respondents were also queried about the educational attainment of their parents.
For both mothers and fathers, respondents were asked what was the highest degree earned by each (coded
1=did not complete high school, 2=high school degree, 3=vocatwrneade school, 4=some college,

5=college graduate, 6=graduate schoblijderstandably, parental educational attainment can affect
children’"s academic success in a variety of diff
their abilties to directly assist their children with schoolwork, to even influencing their earnings. Finally, since
the respondents in the sample came from a variety of countries of origin, a dummy measure was included to
indicate those whose families originatedii Mexico (coded as 1=Mexican origin, O=other). Mexican origin
was selected as the primary category for this measure because it was the most common country of origin

reported among respondents.

Primary Results

Table 1 presents the mean levels of highaatgrades and overall educational attainment among
young adult Latinas and Latinos. As shown, Latinas clearly have greater academic success, as compared to
their Latino counterparts. In terms of high school grades, Latinas reported having significghéy dnades
(1.92 versus 1.68); these scores are roughly ind
average for males. Latinas have the same advantage in terms of overall educational attainment (3.38 versus
3.21). As shown in the perntage distribution, females are more likely to have completed their high school
degrees, more likely to have gone on to college, and more likely to have completed a college degree, as
compared to their male counterparts. Indeed, 22.0% of females had etetpat least a fouyear college

degree, as compared to only 18.5% of males. Whether making the assessment in terms of high school grade
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or with regard to educational attainment overall, it is quite clear that Latinas have greater academic success.

Table 1. Mean levels of High School Performance and Educational Attainment, by Sex

High school
Vocational school

Some college

High School Grades

Educational Attainment

Educational Attainment (percentage distribution)

Less than high school

College graduate
Graduate school

N

Females
251

6.5

354
1.92
(0.67)

3.38
(1.43)

11%
16.7
5.3

720

34.3
1.6+
(0.73)
3.21 %%
(1.43)

11.5%
13.8
4.7

688

Note: Standard deviations shovim parentheses; Significance levels denote difference between means of

females and males;

k< 01, * p < .05, *p<.10

Table 2 presents the means levels of language characteristics for the sample. As shown, 28.47% of

females and 27.18% of males repthat English was the primary language in their homes while they were

growing up. Given that these respondents are seecgaderation immigrants, this somewhat limited extent of

English language usage in the home is entirely expected. Interestingly, @®wout of every four

respondents reported that they had taken an ESL (English as a Second Language) course during their high

school years. Female respondents were slightly more likely to have taken an ESL course, as compared to the



male counterparts. I€arly, within this sample, there is a definite mixture of Spanish and English language
skill s. Beyond the respondent’s own | anguage ski
their parents. Approximately 42% of respondents repdrthat their mothers had very poor or no English
language skills. In regard to fathers, the overall percentage that had limited or no English skills was
substantially lower. Among females, 30.46% reported that their fathers had limited English langudigs,ab
whereas among male respondents, 28.49% reported likewise. Given that the parents may, in many cases, he
been the first generation to reside in the Unite
entirely unexpected. Thegaet er Engl i sh | anguage abilities repor
related to differences in paternal and maternal employment, where fathers may be more likely to have paying
jobs outside the home, and thereby both need and/or acquire more Engingfuage skills.

Table 2. Mearlevels of Language Characteristics, by Sex

Females Males

Past Characteristics

English primary at home 28.47% 27.18%
(.45) (.45)

Took ESL class 25.56 24.42
(.44) (.43)

Mother lacks English 30.56 28.49
(.49) (.50)

Father lacks English 30.56 28.49
(.46) (.45)

Current Characteristics

Spanish Skills {4)

Speak well 3.65 3.45%**
(.60) (.63)

Understand well 3.81 3.64***
(.44) (.53)

Read well 3.34 3.24**

Write well 3.10 2.95%**
(.92) (.94)

N 720 688

Note: Mean levels of past language characteristics are shown as percentages; standard deviations shown in
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parentheses; Significance levels denote difference between means of females and males; *** p < .01, ** p <
.05,*p <.10

In terms of specific Spanish skills, Latinas seem to have a slight advantage over their male counterpar
With regard to speaking skills, females have a statistically superior set of language skills, as compared to ma
(3.65versus3.45,reepct i vel y). Similarly, Latinas’ comprehe
higher than those of their male counterparts. Eweith regard to Spanish reading and writing skills, Latinas
report having significantly greater skills, as comparethtde respondents. The overall pattern of these
language skill measures clearly suggests that Latinas have superior Spanish language skills. While these
differences are undoubtedly reflective of gender differences in the socialization experiences ofYamndle
males within their respective families, there remains the need to identify the consequences of such
differences.

Table 3 presents the means levels of individual and family characteristics. As shown, better than one
out of every three respondents waorn outside of the United States. Again, for secgaderation
immigrants, this is quite expected. Accordingly, about four out of every five respondents reported that their
parents were born outside of the United States. As mentioned previously, therityajf respondents
reported having their family origins in Mexico (approximately 63%). This large representation of respondents
of Mexican origins is, understandably, related to the sample being drawn from Los Angeles, which has a

decidedly large concerdtion of immigrants from neighboring Mexico.
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Table 3. Mean levels of Individual and Family Characteristics, by Sex

Females Males
Foreignborn 36.94% 37.65%
(.48) (:48)
Parents foreigrborn 79.72% 80.23%
(.40) (:39)
Parental divorce 33.61% 26.60%
(.47) (.44)
Parents owned home 57.08% 59.01%
(.49) (.49)
Mexican origin 62.36% 63.08%
(.48) (.48)
# of brothers 1.86 1.86
(1.79) (1.82)
# of sisters 2.36 2.29
(2.15) (2.28)
Mot her’' s educ 199 2.07
(1.30) (1.26)
Father’'s educ 213 2.22
(1.35) (1.29)
N 720 688

Note: Mean levels of dichotomous measures are shown as percentages; standard deviations shown in
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parentheses; Significance levels denote difference between means of females and males; *** p < .01,
**p<.05 *p<.10

One rather intriguing difference between the family cheteristics of female and matespondents
waswith regard to parental divare. Among Latinas, 33.61% reported having gone through a parental divorce,
while only 26.60% of Latinos reported likewise. Given the potentially deleterious effects of parental divorce ol
school performance and educational attainment for children, thifedénce may yield more disruptive
consequences for females. The difference itself may be related to the sex of the child, as strong emphasis
placed upon having sons in Latino cultures may serve to reduce divorce rates among those couples with son

Far nore than half of all respondents reported that their parents owned their homes (57.08% of
females, 59.01% of males). Assuming that home ow
financially support and pm,rthe majodteof loih sexes sheuld benefitfronh d r
this level of home ownership. Respondents also reported having substantial numbers of siblings, with
approximately 1.9 brothers and 2.3 sisters, on average. Such large family sizes could potentiallgeinfluen
educational success, as |l arger numbers of siblin
financial and other forms of support in their schooling. Finally, both mothers and fathers of respondents
tended to have slightly better thantiigh school degree. The average educational attainment was somewhat
higher among fathers. Assuming that sasex role models are important in the educational success of
children, this difference may benefit sons more than daughters.

Table 4 presents theesults of the ordinary least squares regression models of high school grade
performance. As shown, separate models are presented for each sex, and the models are also divided so as

better illustrate the relative impact of language characteristics amailfademographic characteristics.
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Table 4. OLS Regression Models of High School Performance, by Sex

Females Males
Model 1 Model 2 Model 1 Model 2
English primary at home -.056.036 -.069 .064 .036
(-.037) (-.046) (.039) (.022)
Took ESL class -.072 -.032 -111 -.080
(-.046) (-.020) (-.065) (-.047)
Mother lacks English .018 A17* -.023 .032
(.013) (.086) (-.016) (.022)
Father lacks English -.035 .034 .022 .070
(-.024) (.023) (.014) (.043)
Spanish Skills
Speak well .019 .036 -.052 -.054
(.017) (.033) (-.045) (-.046)
Understand well -.078 -.090 -.012 -.013
(-.051) (-.059) (-.008) (-.009)
Read well .056 .061 246%+* 240 %
(.069) (.075) (.290) (.284)
Write well .063 .053 -.060 -.060
(.086) (.072) (-.077) (-.078)
Foreignborn -.022 .043
(-.016) (.029)
Parents foreigrborn .007 -.089
(.004) (-.048)
Parental divorce -.033 -.045
(-.023) (-.027)
Parents owned home 141%* .109*
(.103) (.073)
Mexican origin -.025 -.044
(-.018) (-.029)
# of brothers -.026 .003
(-.070) (.007)
# of sisters -.003 -.005
(-.010) (-.017)
Mot her’' s ed 091 *** .033
(.176) (.056)
Fat her’ s &ed .032 .055**
(.063) (.097)
F 7.593** 27.155%** 16.347*** 25.578***
Rsquare .023 .083 .045 .070

Note: Standardized coefficients shown in parentheses; N = 720 females, 688 males;
*¥xp< .01, *p<.05 *p<.10
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Among females, Model 1 reveals that the language skill measures are not significantly associated with
highschool grade performance. However, in Model 2, the characteristics of mothers reveal an intriguing pair
of significant associations. Specifically, highe
significantly associated with higher graderfprmance in high school by female respondents. This may be
related to parental role modeling, as well as the obvious advantages of providing children with assistance in
their schoolwork and studies. Interestingly, the lack of English language skillsthgrais associated with
higher grade performance, as well. While the association itself is rather weak (b = .117), it does suggest that
the language context of the familial environment does have a salient impact upon high school grade
performance. The pgtive association shown between parental home ownership (b = .141) and grade
performance underscores that I|Iinkage, and may r e
status.

Among mal es, Model 1 yi el ds mlistsréeadingiskyls aacshglo ci a't
school grade performance (b = .246). Indeed, the relative strength of this association dominates this particule
regression model, suggesting that English reading skills play a very important role in-gecenaktion
L a t 3 higlo school success. The same effect is shown again in Model 2, where Spanish reading skills are

positively associated with males grade perfor ma
model among f emal es, pasitiely assogated dith papeetal iome awaerslitipe(b =
.109). Among males, though, it is paternal, rather than mateedilicational attainment which is strongly

linked to high school grade performance (b = .055). Seemingly, the influence of parartatiedal

attainment upon the high school grade performance among segmrteration Latinos and Latinas is primarily
asamesex effect, wherein the characteristics of mo

characteristics of fathers affecth e i r sons'’ school success.

Table 5 presents the logistic regression models of high school degree completion. As before, these
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models are presented separately for each sex, and with the models being divided so as to better examine the
relative influenceof language skills and family characteristics. Among females, Model 1 yields two significant
associations with the likelihood of high school degree completion. Among females, having a mother with no
English skills is associated with a lower likelihoodavirig completed a high school degree (h641).

However, having strong Spanish reading skills is associated with a greater likelihood of high school degree
completion (b = .484).

Table 5. Logistic Regression Models of High Schegree Completion, by Sex

Females Males

Model 1 Model 2 Model 1 Model 2
English primary at home .399 411 .559 .624
Took ESL class -.167 .049 -.845%** -.618**
Mother lacks English -.641** -.400 -1.004*** -1.089***
Father lacks English -.131 327 .348 .538
Spanish Skills
Speak well -.297 -.176 333 432
Understand well .355 210 723** 514
Read well 484* .523* .625** .664**
Write well -.275 -314 -.512** -.540**
Foreignborn -.627** -.393
Parents foreigrborn 415 714*
Parental divorce 125 -.339
Parents owned home 897*** 1.000***
Mexican origin -.379 -1.138***
# of brothers -.129** -.042
# of sisters -.067 -.049
Mot her ' s ed 123 -.165
Father’'s ed 165 291*
-2 log likelihood 479.556 442.680 427.123 386.928
Nagelkerke Bquare .051 .148 173 274

Note: N = 720 females, 688 males; ** p < .01, ** p <.05, *p <.10
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Il n Model 2, the influence of Spanish reading
of having a high school degree. Familial characteristics, however, also yield a variety of significant associatio
in this model. Females who were booutside of the US are shown to have a significantly lower likelihood of
having completed high school. The socioeconomic status of the families again appears to play an important
role, as parental home owner s hi pesofbavipgeeanpléteda bighy a
school degree (b = .897). Of course, these two effects may be somewhat interrelated, as is it conceivable tha
those respondents born outside of théSmay, subsequent to their immigration, be less likely to live in a
home owned by their parents. It is also quite necessary to note the influence of siblings upon the high school
degree completion probabilities of females. Having more brothers is shown to be associated with a lower
likelihood of females having completed high soh(b =-.129). Given that the effect of the number of sisters
does not yield a significant association, it seems clear that a greater number of brothers is rather deleterious
to females’ chances of completing high school

Among males, Model 1 revealsabstantial set of linkages between language skills and the likelihood
of having completed a high school degree. Males who took an ESL course during their high school years wer
considerably less likely to have completed their degrees-(845). While ths association may seem logical, it
is nonetheless noteworthy, given that the same association among females does not yield a significant effect
Smilar to the association shown among females, males whose mothers lacked English language skills were
consideably less likely to complete their high school degrees{h304). The individual language skills of
male respondents were also shown to yield several rather strong associations. Males with stronger Spanish
language comprehension skills were substalytialore likely to have completed high school (b =.723).
Similarly, males with stronger Spanish reading skills also had a higher probability of finishing their high schoc
degree (b = .625). However, males with greater Spanish writing skills were shbeness likely to have

graduated from high school (b-512). This seemingly contradictory effect suggests that the influence of
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Spanish language skills clearly depends upon the particular type of ability. One plausible explanation may be
that males withbetter English writing skills may have left school in order to take on employment, perhaps as a
means of providing financial support to their parents and siblings.

Il n Model 2, most of the | anguage me a odspofdaingc on

completed high school degrees. Once again, having taken an ESL course in high school is shown to lower

mal es’ <chances of c o-1618). Additiomaldy, having mothergivetlypoar English( b =
language skills is also detrimentalo mal es’ hi gh school degree compl ¢
comprehension no |l onger yields a significant ass

the full model, both Spanish reading skills and Spanish writing skilisge to have substantial effects.

Mal es’ chances of completing a high school de
context measures. Interestingly, having parents who are born outside dfi8ig positively associated with
ma |l e s’ sothigh sclwoel completion (b =.714). This effect may result fromfekeigmr n par ent s’
to see their children more readily assimilated itd8society (i.e., having a degree from an American high
school). The influence of parental foreign birth, though, must be considered in conjunction with the measure
of Mexicanorigin status. Among males, being of Mexican origin has a decidedly negatiena#lon the
likelihood of high school degree completion (E17138). Given that this same effect is not significant in the
femal e model s, it may be r el a-origirdfantilies (esgg soiss, as eompargdi e
to daughters, may hae a greater emphasis placed upon attaining employment, rather than educational
attainment). As expected, parental home owner shi
completed high school (b = 1.000), as does paternal educationahm@tat (b = .291). Overall, it appears that
males, much more so than females, are substantially influenced by the various language ability measures, at
least in terms of high school degree completion.

In order to better understand the longaerm effectsof language and family characteristics, Table 6
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presents the logistic regression models of college degree completion. Among females (as shown in Model 1)
having taken an ESL class during their high school years is associated with a lower likelihoguedingoan

college degree (b= 96 1) . I nterestingly, this same effect w
completing high school, thereby suggesting that there may be-teng consequences of having letban-
adequate English skills dng the primary and secondary educational years. Having a mother with poor English
skills is again associated with a lower likelihood of degree completion, as it is associated with a lower college
degree completion rate among females (b.520).

Table 6. Logistic Regression Models of College Degree Completion, by Sex

Females Males

Model 1 Model 2 Model 1 Model 2
English primary at home -.233 -.148 279 241
Took ESL class -.961*** -.825%** -.958*** - 760**
Mother lacks English -.520** -.320 -.027 .182**
Father lacks English 149 .500** 218 102
Spanish Skills
Speak well -.315 -273 .168 153
Understand well .220 210 212 .097
Read well 163 .200 .849%** .862***
Write well 134 .055 - 595%** - 589***
Foreignborn -.315 .030
Parents foreigrborn .320 .263
Parental divorce -.450** .020
Parents owned home 760*** 1.014***
Mexican origin -.448** -.186
# of brothers -.163** -.049
# of sisters -.055 .024
Mot her’' s ed .109 .182**
Father’'s ed .132* 102
-2 log likelihood 728.243 671.778 619.221 586.101
Nagelkerke Bquare .062 173 .089 161

Note: N = 72@emales, 688 males; *** p < .01, *p < .05, *p < .10
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The negative influence of having taken an ESL class is shown to also be significant in Model 2. Oddly,
having a father with poor English skills actually serves to increase the probability of fem@leketing a
college degree (b = .500). Given that previous studies have suggested that daughters, more so than sons,

someti mes function as a translator’” for the fam
with bank officials, utility campanies, or physicians), the presence of a father with poor English skills may be
associated with better English skills among females, which, in turn, may increase their chances of completing
college degreeWith regard to specific Spanish language skills, however, none reveal any significant
associations with females’ college completion ra
As expected, parental divorce is shown to be linked with lower chances of college degree completion
rates among femalef =-.450). Given the often traumatic circumstances surrounding parental divorce, this
effect is not entirely surprising. Likewise, parental home ownership is again shown to associated a greater
probability of femal es’ derdcoresthe impbragce ef amilalorenquicest i o
(i .e., financial) as a determinant of children’s
Mexican origins had a significantly lower likelihood of having completed a college degred4B)-As shown
in the models of high school degree completion, the presence of more male siblings was linked with a lower
likelihood of completing college (b-A63). While, at first glance, this effect may be related to the demand on
family resources, it is eessary to note that neither the numbers of saisex nor oppositesex siblings have
any significant effect upon males’ chances of <co
Among males, Model 1 reveals that having taken an ESL class in highis@ssociated with a lower
likelihood of completing a college degree (h$58).With regard to particular Spanish language skills, better
Spanish reading skills were positively associated with completing college (b = .849), while Spanish wsiting sk
were negatively associated (b595). Seemingly, having greater Spanish reading skills serve to increase

mal es’” chance of completing a college degree, wh
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chances of finishing college. Téiects remain significant within Model 2, thereby suggesting that these are

decidedly salient effects upon mal es chances of

effects operate in oppositdirectonsu pon mal es ¢ h aarcallege degrée illgswatepthee t 1 n g
intricate and complexvaysin which language skills and abilities affect educational success. The variety of

significant effects among the language measures also seems to demonstrate that the effects of language skil
andabilities have a more meaningfjulcrdhnees afpoadue

The implications and meanings of these findings will now be discussed.

Conclusions and Discussion

This study was initiated with the goal of investiing the influence of the language abilities and family
demographic characteristics of Latinos, as they affect educational attainment. The number of siblings, parent
educational attainment, and parental home ownership were all shown to be signifigetars. It is quite
evident that the demographic characteristics of families play an important ratélirencingthe academic
trajectories of Latinas and Latinos. At the same time, language characteristics, such as having poor English
skills (indicated ¥ having taken an ESL class in high school), and having parents with poor English skills were
shown to detract from academic success. Interestingly, Spanish comprehension skills were linked to higher
educational attainment. Clearly, the nature of languabearacteristics, as they affect school performance and
eventual educational attainment, is quite complex.

For both females and males, having taken an ESL class in high school significantly detracted from the
prospects for obtaining a higher level of edtional attainment. This is understandable, as the majority of
high schools in the Los Angeles metropolitan area conduct the majority of their classes in English. While taki
an ESL class should certainly e msddassesare typically ekert irs ’
combination with a “regular’ regimen of high sch

they nonetheless have to cope with the coursework from their other classes in a language which they are still
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learning. Having parents whose English skills are somewhat poor or perhaps even nonexistent may even
further compound the situation for such students. The results of these analyses demonstrate that, when
considered apart from family demographic characgcs, poor English skills can represent a serious obstacle
to achieving academic success. This, however, has to be considered in conjunction with the positive impact,
which Spanish language comprehension has on educational attainment. Here, it is quitdveble that
bilingual abilities may be associated with better learning skills (i.e., enhanced cognitive abilities). Given that
Spanish language comprehension was significantly associated with overall attainment, but not high school
grades, this findinghay suggest that the impact of language skills is also dependent upon the particular level
of schooling (i.e., it may be more substantial in higher education, as opposed to middle school or high school
Although the language variables yielded similaeef for both females and males, there were some
noteworthy patterns within the models, which suggest that Latinas and Latinos have very distinct sets of
experiences in terms of how language and family characteristics influence their respective acadears. ca
Males and females were both shown to have lower levels of educational attainment when their mothers had
poor or no English skills, yet this effect was discernibly stronger among females. The educational attainment
females was also shown to be miicantly lower when the females were born outside of the United States,

yetforeignbi rt h status did not affect males educati or
of siblings had a much mor e d allatainmentjas comparedtd tleatof u
males. These findings suggest that the respective roles of daughters and sons within Latino families remain
somewhat distinct and gendeyped.

In traditional Latino culture, and especially within Mexican culture,rble of females within the
family includes much of the responsibility for attending to the emotional and social needs of other family

members (e.g., Williams, et al., 2002). As Latino daughters are passing through their adolescent years, it is

easy to enision them taking on more responsibilities, which require that they speak both Spanish and Englist
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more fluently. Latino families who have recently immigrated, for example, may contain parents whose Englist
skills are either lacking or absent; yet thenildren, by virtue of being raised and educated in the United

States, will develop much greater English language skills (Buriel, et al., 1998). These children, and specificall
daughters, may find themsel ves ifantherpagents. Hdnee,smuah bf
the bilingual abilities of Latino daughters may develop as a result of familial needs.

While further study is necessary to more accurately disentangle the effects of language and family
structure characteristics, it seesrapparent that bilingual language abilities, in the context of the family, yield
relatively positive adult status attainment outcomes. The extent to which the retention of Spanish
comprehension skills positively affects educational attainment is a cidarator of this benefit. At the very
least, these results serve to illustrate the intricate nature of language effects.
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Increasing the Criminal Justice Degree Graduate 6 O %i B1 T Ul AT tAroughdCiririmalA A O O
History Background Admission Criteria: A Case Study Analysis of a Small Program , Patrick
Hughes, Central Penn College

Given the recent changes in federal educational policy, specifically the Higher Education Opportunity Act
(HEOA), more accountability is placed on college and university programs. Graduates must be able to obtair
gainful employment upon graduation. Tipkys an interesting role with criminal justice degree programs.
The focus of this researchas students seeking employment in this fie\dhoare often subject to a criminal
background check, which if negative, is a disqualifier for employment. Tih@egse study analysis of a small
criminal justice progranthis studyexamines data of judiciary discipline of criminal justice students at that
college. The research further explores case [B&nnsylvania lawsa model example) in support of such an
admission criteria. The argument is made such a policy would not be discriminatory, but rather more abiding
to the new federal HEOA provided the standard is consistently applied. This topic should be of interest to
those overseeing higher education cnral justice programs and other higher education policy makers.
Criminal Background Admission Standard

For the past several decades, ti&court system has listenei and made rulings on various
supposed infractions in higher education. When exangr@ducation, many of the laws and policies are
governed by each state. On a federal l evel , i ss
rights as it pertains to the Constitution. Issues in the courts surround claims of matpratiicrimination,
freedom of speech, and breach of contraict name a few. If a claim is upheld, a frequent failure to follow
policy, or a poorly constructed poligys many times the rationale of the courts.

After reviewing the literature and casesgrtaining to criminal background checks for student
applicants, very little has been challenged or created. Even sparser is the research exploring criminal
background admissions standards as they pertain to both the Higher Education Opportunity Act @HEOA
cases claiming breach of contract by students. There is an overabundance of state laws and discussion on
required criminal background checks for faculty and staff who have contact with students and children.

Professions such as nursing, legal, roaljiand accounting also require applicants to undergo a thorough

criminal background check. Most professions or careers within the field of criminal justice require a criminal
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background check. Should the same apply for those studying criminal justicbege or university? Could
an institution make criminal background checks a requirement for admissions for those seeking such a degre
and ultimately a career? After acts of school violence at Colunthigie Schoahnd Virginia Tech University,
such incidents usually would be viewed as unusual occurrences. However, this is not the case, and those wt
govern and create policy are strongly examining requiring students to submit to a criminal background check
prior to entering schools. It is importato note that this topic of requiring criminal backgrounds for students
is still in its infancy. In preliminary findings, no correlation was found between criminal backgrounds of any
student and the likelihood of those students becoming violent on canpthis research discusses creating an
admission policy requiring all prospective criminal justice students, to submit a criminal background check
prior to acceptance to the criminal justice program. It utilizes current Pennsylvania law governing higher
education as an example, relevant case laws at the state and federal levels, the connection to the Higher
Education Opportunity Act (HEOA) and Gainful Employment, and the possible overall impact on higher
education. This researctiilizesmixed method in examining the judiciary data of a small criminal justice
program in conjunction with an exploration of higher education law and case law as they pertain to an
admission standard of a criminal background for students of a criminal justice program. dBasask law,
and an application of an example model state law (current Pennsylvania law), claims contesting such a policy
would focus more on breach of contract rather than discrimination. In addition, such a standard provides
further compliance with theyainful employment concept of the HEOA. Colleges and universities receiving
federal financial aid are required to maintain data showing students of their institution are gainfully employed
upon graduation. Furthermore,wsell-designedand consistently pplied policy will discredit any claims.
Small Criminal Justice Program Data

For purposes of this research, a small criminal justice program was examined. Three questions were

explored. (1) How many current criminal justice students from that progrvane disciplined in front of
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col l ege’ s judi citleinterna afensed equate (0 2hg extdroalstate taw equivalent as a
disqualifier? The resident life director of that college provided all data used in the study by the researcher.

Ther esearcher advised that the college will.remair
The raw data represent the years 2009 through 2012. Table 2 shows the types of events in which the

criminal justice students were involved. Based upoafigures in Table 1,1@2iminal justice students went

in front of the judiciary committee for incidents involving level 1 or level 2 offenses. Of the total 102 students

involved in incidentstwenty-one of those were repeatffenders. During this peyd, there were 176

infractions. Twelve students of the Criminal Justice program were issued Full No Trespass Orders. Eight

criminal justice students were sanctioned as a result of arrestcafpus. The criminal justice program at

this college is theexond largest program. For these years studied, the total number of traditional students

enrolled in the criminal justice program was 2009 = 100 students (17%), 2010 = 133 students (18%), 2011 =

124 students (27%), 2012 = 91 students (11%). The avdrasgarogram has between these four years is 112

students taking into account the fluctuation for dismissals, transfers, and leaves of absence. The program ov

a fouryear span also averaged-28% of itscriminal justice students involved in violatingcident of some

type.

Table 1: Criminal Justice Students Involved 2¢XTd 2

Students Incidents Off No
2009 17 25
2010 25 43 4
2011 34 42 2 6
2012 10 13 3 1
TOTAL 102 150 5 11
Repeat -21
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As shown in Table 2, the college dichotomizes the offenses into level 1 (minor) and level 2 & 3 (major)
Level 1 offenses are observed as low level external summary offenses or some policy violations specific to th
college. Level 2 & 3 offenses are misdemeanor or felony offenses of the external laws with the exception of
disrespect toward staff. That appears to be a college policy. It is important tahetteunder each level 2
offense equivalent, the grading punishmenbwd require clarification upon reading each section. What
Table 2 shows is the equivalent of what a person can be charged with based upon which subsection violated
As Table 2 reveals, this particular program has a greater amount of Leve(PL& ®ial) offenses than Level
1 (66 total). For agencies hiring these students, misdemeanors and higher offenses would be disqualifiers.

Table 2: Types of Incidents involving Criminal Justice Students

Minor (Level 1) PA Title 18(Crimes Code) Equivalel
Failure to Produce IC 2 N/A

Guest 32 N/A

Noise 7 85503 (a)(2) S

Disorderly Conduct 13 85503 (a)(1),(2),(3),(4)

Residence Hall Polic 12 N/A

Total 66

Major (Levels 2, 3) PA Title 18 (Crimes Code) Equivalent
Alcohol 47 86308 (a) S

Assault 9 82702 (a)(1),(2),(3),(4) M2

Burglary 1 83502 (a) F1 or F2

Disrespect Towards Staff 8 N/A

Drug 14 #35P.S §780.16P44 M2 to F1
Forgery 2 84101(a)(1),(2),(3) F2, F3, M1
Harassment 15 82709 (a)(1),(2),(3),(4),(5),(6),(7) S\u8
lllegal Entry 4 83502(a) FlorF2 or 83503(a) F3, M2, or
Living lllegally on 3 83503 (b)(1)(v) F1

Noncompliance 2 N/A

Theft 3 839213934 S, M, or F

Vandalism 1 83304 S, M, F also 3307(a)(3) M2 or F3
Weapons 1 861036162 (a) F

Total 110

*Letter after crimes code section indicates (S) summary offense, (M) misdemeanor, (F) Felony
#Drug act is Public Statute 35 Health and Safety Act

Based upon the information examined in this section, the focus needs to shift to a discussion on the
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legalities of admissions standards.
Pennsylvania Law

Based on current Pennsylvania Law, Title 22, Education, is it a violation of rights or law if colleges
require criminal backgroun@hecksduring the admission process? To answer this questiondpecific
sections of Title 22 are examined.

Under this title, three specific chapters address issues possibly arising from requiring background
checks for prospective students; Equal Education Opportunity (Chapter 32), Admissions and Student Service
(Chapter 31), and Criminal History Background Checks (Chapter 8). Each chapter and its applicability are
explored.

Chapter 8, Criminal History Background Checks, outlinegsyvbpcould be, required to submit to a
criminal history check. Under currelatv, any person who would have contact with children of any school
district is required to have a criminal history check completed and submitted. This encompasses contractors.
Ssubstitute teachers, st af B2 Reapordibila d nisniost rsacthiooon (e
the entire chapter, there is no mention or restriction placed on requiring students to submit to a criminal
history checkpatrticularly those in higher education. In a 2008 study by Dickerson, the author does give
discwssion on the possible negatives of doing so. This however, is discussed later in the article.

Chapter 32, Equal Education Opporturdgtywers the nordiscrimination of students or educational
institutions, particul ardtyattdosmpromgrcieatviioms di (r“e:
8§322Applicability,” n.d.). The chapter does revi
to students and employees. The following two sections give specific insight into this article.

§ 32.3.Assurances.
) The institution may not discriminate against an employee or applicant for employment

or another person because of race, color, religious creed, ancestry, national origin,
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handicap or disability, age or sex, except an institution with a religffiimtion may be
required by its charter to consider the religious affiliations of persons employed in a
position for which religion qualifies asana fideoccupational qualification under 16
Pa. Code 8§ 41.71-41.73 (relating to bona fide occupatiahqualifications).
If a discrimination clainvere made, it would have to show its basis stemming from the nine categories listed
within this section. The next portion of this chaptamichdeals with discrimination as it pertains to
educational admissius, states
(2) Assurances concerning students containing the following:

(i) The institution may not subject students to unlawful discrimination in the admission
process on the basis of race, color, religious creed, ancestry, national origin, handicay
or disability, age or sex, except an institution not listed in section 9 of the
Pennsylvania Fair Educational Opportunities Act (24 P5808) and not a
community college may be required by i

Pa. Code 82.3.Assu ances. " n. d.

, o (2) (1))
As this above section states, educational institutions may not discriminate in the admissions process based c
the bona fideoccupational qualifications commonly listed. Criminal history of an individual does not fall under

one of these categories. Within Chapter 31, of Title 22, it specifically states,

§ 31.31.Admissions requirements.
(a) Published admissions standards sheallso structured that they result in the selection,
admission and retention of those qualified to accomplish work at the level at which the
program is off eBl3Adri®"ODRi2o0Pa.r €puier &me nt s

This section opens a very interestingalission on possible interpretation. The first two portions are easily
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under stood. However, those qualified to accomp
very vague, or open for i nt er pecialyiaanialmmdantambuntofs u g g
criminal justice organizations, cannot possess a criminal background, summary offenses (traffic tickets)
excluded. By admitting such students into a criminal justice program, it opens the opportunity of civil suits
filed by students against the college for a breach of contract when they cannot be gainfully employed. Case
law dealing with this exact issue will be discussed in the next section. In recent 2010 legislation, the United
States Department of Educationnowreqiis col | eges “to provide student
information about the value of programs subject to the requirement they lead to gainful employment in
recogni zed occupat i onlssuesOftdiden retetienngradudtionrétesandppeogran? 7 )
credibility also arise from poor student admissions. After review of many federal and state criminal justice
agency websites for applicant requirements, a criminal background check is a requirement for all applicants
for positions at thesearious agencies. The criminal background check required of students entering the
criminal justice program would align waelith the current legislative changes that have taken place. Itis
recognized that, a student may acquire a criminal backgrouncdewvshildying in the program. If that were the
case, this would simply come to fruition during the next submission of the job application process at the
aforementioned agencies.
If students do in fact submit a criminal background history, it needs to bedwin the student
records. Under Title 22 of Pennsylvania, all student records need to comply with the Family Education Right:
and Privacy Act set forth by the federal government. Chapter 31 states,
§ 31.33.Student records and services.
(&) An academicecord, including credits or courses completed unde31821 (relating to
curricula) and grades earned, shall be maintained on a current transcript for each student.

Institutions shall adopt a plan for the collection, maintenance and dissemination ofrgtude
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academic, counseling, health and other records. Copies of the plan shall be maintained by
the institution and updated periodically to ensure compliance with all Federal, State and
local laws. The plan for student records must conform to applicable Bed&tate and local
laws, regulations and directives identified in guidelines issued by the Department. Student
records shall be maintained in a readily accessible format. Appropriate standards of
confidentiality for the records shall be defined in thelegk policies and official
publications and administered accordingly. Students shall be granted the right of access,
under the requirements of | aw, 31.83%Stutehtei r
records and services.,” n.d., par 1)
Based uponeaview of current Pennsylvania law, specifically Title 22 Education, it appears criminal backgrounc
history checks of students are legdlhe question remains, then, hawave the courts decided on dealing with
possible breach of contract by educationaltingions and what these institutions are contractually to provide
the students?
Case Law on Breach of Contract
Breach of contract is often a term associated with the business world, not education. However, the
current legislation mentioned earlier seanto hold colleges more accountable to the contract of providing an
education that leads to employment. There are cases in federal and state court dealing specifically with clain

of breach of contract. Cases suchZzagnbrun v University of Southern Gatiiia, 25 Cal.App.3d 1, 101 Cal.

Rptr. 499 (1972WWickstrom v. North Idaho CollegEl1l Idaho 450, 725 P. 2d 155 (198&ylor v Wake Forest

Univ, 16 N.C. App. 117, 191 S.E. 2d 379, 282 N.C. 307, 192 S.E.2d 19YMA®I"? Washingtorstate Uniy,

39Wash. App 630, 695 P2d 133 (1985) have all discussed breach of contract (Kevin Ross v. Creighton
University). These cases have set the precedence for claims of breach of contract. In a particular case, RoOs:¢

Creighton University, a basketball star wasruited to play at Creighton but lacked the academic background
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for such an environment. The player ultimately never obtained a degiregsued the school claiminghad
knowledge of his insufficiencies but still accepted him and breached their conftiet review of the case,

by the Seventh Circuit Court of Appeals, the courts upheld this claim and returned it ttSbistrict Courts

for further review. In amore recent case, Janet Blake et alBareer Education Corporation, and Sanford

Brown College Inc., students claimed breach of contract by the school based on false representation of the
degree. Further, claimacludedmisrepresenting the degree for law school entry, as wefbasredit transfer

to other institutions. The court i n this case d
“educational mal practice” based on a breach of ¢
Corporation, and Sanford Browmk&ge Inc.). The lower courts would have to review the claims in this case
further.

I n Pennsylvania, the 1991 case of Cavaliere,
of Phillips Colleges, made judgment on claims of breach dfaxn This case had a slight twist in that the
plaintiffs based breach of contract on “n&M rece
Gustis Kristie L. Gustis v. Duf f’' s Busi nEoarsstatedtret i t u
claim lacked substantial evidence, and they noted this was done solely on briefs with no oral argument. The
case mentions that with more information this claim could have merit. The issue the court had was with
defining “iqummalmtyTreluR@ass v. Creighton Universit.
mentioned previously, were utilized in the court
v. University of Scranton, Wyoming Valley Health Systemdn&nrolled student was dismissed for violation
of a program’ s policy. The student performed in
“jeopardizing behavior for patient safety”’'s(Bl ac
conduct concerning patient safety. The student sued on claims of breach of contract by the University of

Scranton. This case is a bit different since the focus for this article is on admissions, rathwr shadents
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currently enrolled. Regardlegsjs case still bears relevance to breach of contract rulings made by the
Pennsylvania courts. The courts dismissed the claim and sided with the University of Scranton. Black (2011
strongly suggests, based f r o mlicieshaed poaedures dredfair,chedc i S i

foll owed, a school should have no foreseeabl e |
After review of cases claiming breach of contract, various decisions have been made througHd8t the
Circuit CourtsUSDistrict Courts, State Superiom@Supreme Courts. All have agreed breach of contract can
be a legitimate claim by student. However, if an institution has sounctansdistentlyfollowed policy rarely
will the courts disagree with that said policy. \Woat is the view on requiring aninal background checks
during student admissions? In a most recent 2011 Pennsylvania appeals court case, Temple University had
student apply and the student was referred to the courts for disseminating child pornography. The author
Jaschik notes, theourts ruled that Temple should have been notified under the law (Jaschik, n.d.). A case
such as this supports the stance set forth in this article. Arguments arise claiming that there is no correlation
between a juveniles record and if that student wibecome violent on a campus. This research does not argue
that point, rather that the crime committed would be a disqualifying offense for a criminal justice student to
gather gainful employment after graduation. Thus, for criminal justice studentsinaii background checks
should be an admission standard to meet compliawié not only the HEOA, but the field of criminal justice
as well. If in fact, admission counselors at institutions allowed criminal justice students admissions based on
knowledgeof a disqualifying record, they would not only be unethical, but violating a national policy and
breaching a contract. This topic does have a variety of points and views, and due to its infancy, should
continue to develop.
Overalllmpact andOpinion in Higher Education
In education, it is rarely acceptable to view students as criminals. The very philosophy of the juvenile

justice system is to rehabilitate and educate. What though, if students seeking a particular degree (i.e.
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criminal justice) weg in fact past criminals, possessing a criminal background that disqualifies them? Based
on the previous discussion on breach of contract, would institutions that offer such a degree be obligated to
not accept those with a criminal background especiéliigeir record contained disqualifying crimes? After
all, based upon the newly legislated HEOA, part of obtaining a degree is to become gainfully employed withir
a certain professional field. In the field of criminal justice, as discussed earlier,imattackground check
not only is required, it is often times a disqualifying item against applicants. The examined small criminal
justice program in this research shows some concerning numbers. It focuses in two areas, first that the
behavior of the stdents is not simply college kids being college kids, but rather very criminal in nature.
Secondly, which future research might explore, the values system and ethics expected by this field are not
represented there by the studeriteehavior.It is furthersuggested, even though not officially externally
chargedthat after a background check by an employment investigata@ny of those within that program
would be disqualifiedin addition, figures such as these can have a large impact on retention numbers of the
institution as whole not to mention the negative impact it can have on the field of criminal justice.

In a 2008 research study, in tdeurnal of College and Unigdy Law Darby examined how a
multitude of colleges are now requiring all incoming students to submit a criminal background check as part c
admissions. The overall purpose was to attempt to cut down on campus crime. This research, suggests
criminal pstice programs seek criminal backgrounds as part of a program specific requirement, not a campus
wide initiati ve . Astudenaderbeg admigstolged anta eritniaas hackground check may
sue the instituti on. 7 Thelbck ol specdialgw insrbases theudifficuttyeof predidtiray i
how courts may rule i f presented with the issue”
the creation of such a requirement, at an institution, be attached to trgineements toward gainful
empl oyment in the cri minalQurauhave hetdehatffar guipasesof Dar by

substantive due process, pursuit of an education
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432). Darby doeadvise such institutionthat,” al t hough most states do not
i ndividual’s conviction record..schools in these
431). In a 2010 articl&ara Lipka discusses thgper debate of criminal backgrounds checks and the fairness
to student s. Lipka (2010) notes, “More than 60
admissions decisions, but less than half of those have formal policies for howstmdo ( par 1) .
posed, as stated earlier, is the lack of a published policy by the institution requiring such a step by students.
her article, Lipka (2010) quoted the advice of Darby stating,
She recommended not simply considering studeatshinal histories, but establishing policies to
evaluate them fairly and consistently. Such policies should specify how to handle sealed juvenile
records, news reports of arrests or convictions, and other tricky circumstances like reduced charges;
how to disclose admissions decisions to applicants; and how to control access to students' criminal
records, to limit accusations of discrimination and defamation (par 13).
It appears as though discrimination seems to be the first direction a claim may Takeresearch argues that,
in fact, it may be breach of contract if an institution requiring criminal background checks fails to implement a
well-designed policy.
After reviewing case law (federal and statafjlizingcurrent Pennsylvania laws as an exde and
current issues dealing with criminal background cheskseral points can be established. First, it is neither
illegal, nor unconstitutional, for institutions of higher education to have as an admsssqoirementthat
students submit to a aminal background check. The discrimination issue has not been challenged yet, but
the concept of breach of contract has been reviewed. The case laws described herein have examined
admitting students who lack the requirements to succeed in the field iichvthey are seeking a degree as a
breach of contract. Current laws passed also now require colleges to exhibit that students seeking a degree
can obtain gainful employment in that field based on the requirements of careers in that field. This very

notion actually provides support for the suggested criminal background checks of students entering a crimina

justice progr am. Lastly, nothing in the example
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from implementing such a requiremerdt least in Pennsylvania. This policy would need substantial research

while applying other statésegislation. The issue, as discussed, would be possible discrimination. However,

the policy needs to be written correctly and connected to the requiretaereeded to obtain employment in

that field. It also needs to be enforced fairly and equally to all students seeking admissions to the criminal

justice. Even though it appears permissible to create such a requirement now, as society changes and evolv

so too may the challenges brought to the cougtention dealing with such a policy.
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Organizational Identity and the Rebranding of the YMCA , Amber Stephenson, Indiana University
of Pennsylvania

As government fundingteadily decreases and the number of Rorofit entities increase, noprofit
organizations are now plunging themselves into business practices like branding. These business practices .
being used as a mechanism to increase philanthropic engagemerglbasnto convey organizational
messages to stakeholder groups more clearly. This study examined the role of organizational identity in the
YMCA rebranidg of 2010. The researcher used qualitative methods, specifically interviews and document
analyses,a see I f organizational identity was a facto
non-profit organizations. The findings showed that the YMCA rebrand was motivated by the need to more
clearly express organizational identity to a moreaise and changing stakeholder group. Findings also
showed the continuance of the YMCA heritage and values in the newer images and expressions of the brand
INTRODUCTION

Whereas branding has long been an imperative marketing tool in thprfifit sector, nonprofit
organizations only started to incorporate branding techniques in the early 1990s (Voeth & Herbst, 2008). As
government funding steadily decreased and the number of-paafit entities increased, branding in the non
profit sectorwasdrive by “t he need to remain distinct and s
environment (Voeth &Herbst, 2008: 72). Still, while the literature on branding in thepfofit sector
suggests a positive impact on business outcomes, mampnaiit organizations neglect to engage in branding
practices. As such, there is a paucity of literature surding organizational identity and the use of branding
in the nonprofit sector.
Background and Purpose of the Inquiry

Organizational identity (Ol), particularly in the rprofit sector, is a relatively underexplored
construct. Albert and Whetten (cited in Hatch & Schultz, 2004) defined organizational identity as that which i
central, enduring, and distinct aboutanagq i zat i on. Organi zational i der
we? Whatbu si ness are we in? What do we wa rKylandeg Queleh, ( H

and Simonin (2007) explained organizational identity as the perception that thecp@dtempts to create

while image is the perception of the brand in the minds of the stakeholders. The latter exists in the minds of
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the consumer and the former is the basis for marketing and brand management activities transmitted as
communications. @ guide a preliminary investigation of organizational identity and branding in thepnafit
sector, | posed the following research question: how did executive level managers perceive organizational
identity in relationship to the YMCA rebranding eff@ts

As the norprofit sector becomes more competitive, and as funding sources become more limited,
organizational identity and branding may be mechanisms of differentiation that enhance donor support and
community relations with the organization. Furthexploring the intersection of organizational identity and
branding would assist neprofits in the decision to use branding as a method of competing in the market.
Investigating the concept of organizational identity would give the agency the abilggltde the forces that
predispose consumers and clients to act in certain ways (Plummer, 2000). Agencies could then respond
proactively to the way consumers feel about the organization in order to better shape the brand. The results
of the study coulde used to inform no#profit entities that are considering branding on how to express a
distinct personality in a competitive environment. The results could also clarify the importance and utility of
organizational identity in relation to decisianakingsurrounding the branding efforts.
Positionality Statement

| have had a connection with the YMCA organization since childhood. | took my first YMCA swimming
class when | was an infant. | was enrolled in swimming classes at the Y every year unélgifibugrade
when | achieved the highest rank of “shark” and
classes at the Y. And, as a young professional, | worked as a Wellness Specialist at the Scantic Valley YMC
Wilbraham, Massachests. | have many fond memories of my experiences at the Y and have an overall
positive and sometimes nostalgic feeling surrounding the organization. | recognize my biases and was
cognizant of them as | conducted this research. Prior to conductingetbesrch, | expected that much of the

rebranding efforts will be due to recent decreases in membership enrollment. | also expected the rebranding
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to attempt to pull the organization away from th
are met.
METHODOLOGY

For this preliminary research study, | used qualitative inquiry as it facilitates discovery and assists in th
deepening of understanding surrounding the topic (Patton, 2002). Qualitative research enables the research
to find meanng in human experience and, in this particular case study, enabled me to gain a fuller
comprehension of how executive level decisimakers perceived organizational identity in relatiorthe
rebranding efforts of the YMCA. It was the qualitative desiig facilitated the emergence of information
that was both anticipated at the beginning of the study and also information that was unanticipated.
Sensitizing Concepts

To begin and create a sense of focus for the research design, | shaped three tgésrsitizing
concept s: brand i1 mage, revitalization, and iden
notions.that can provide some initial direction
given meaning in a particul@lace or set of circumstances being studiégchwandt, 2001 cited in Patton,
2002: 278). In this case, | looked for concepts of brand image as evidenced by the indicators of logo, repetiti
colors, font changes, signage, uniforms, conceptual congigteand diverse pictures. | looked for concepts of
revitalization as evidenced by indicators of language, communications with members and staff, and
excitement or “buzz” surrounding rebrandi nggedweyffo
indicators of organizational values in practice, visible organizational objectives and goals, and ways in which
the organization wants to be known by employees, stakeholders, and the general public as expressed in
exchanges or presented in communiicats.
Data Collection and Sampling

In an effort to answer the research question and to achieve the research objectives, | sought out
103



information sources that were datach. | selected two data collection methods with four planned field
activities in & effort to seek congruence of themes surrounding the rebranding efforts. My fieldwork strategy
was to conduct two interviews and two document analyses. Interviews perrdigfth inquiry into the
experiences of a participant surrounding a context ori¢gatton, 2002) and thus would allow the
participants to convey perceptions of how Ol affected rebranding. | selected document analgsetore
how the communications to the YMCA stakeholders were infused with themes and support for the rebranding
efforts. The two interview participants included a member of the national executive staff (Vice President [VP
of Marketing) and a branch Executive Director (Rib)le the two document analyses included analysis of the
national website and a local newdlet. | chose not to employ participant observation methodology in the
form of a site visit because the rebranding efforts only began in late July and are expected to take up to five
years for full implementationlt is too early in the rebranding processexpect significant physical changes at
YMCA branches.

For the interview with the Vice President of Marketing, | intended to use a-senottured interview
(see Appendix A). However, her powerful and dominating presence throughout the interviéavdedore
fluid design. For the interview with the branch Executive Director, | used a very loosstagrhired design
as we had a level of familiarity with one another that supported a relaxed approach. In both cases, having thi
interview guide as aeference point proved helpful as an outline to stay on topic and to encourage the
participants to answer the same op@mded questions. The interview guide also was paramount in managing
the limited time that was available for the interviews (Patton, 200 order to capture the most data, |
transcribedboth interviews immediately after the conclusion of each event. This assisted me in remembering
and recordindine details that occurred during the interview.

Criterion sampling involves the selectiof cases based on some condition while convenience sampling

involves selecting cases on the basis of ease and availability (Patton, 2002). As previously mentioned, one
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interview was conducted with the VP of Marketing from YMCA national headquartehscagG and the other
interview was conducted with the ED of a branch of the YMCA in Massachusetts. | used criterion sampling a
both interview participants hold executive level positions and have firsthand knowledge of the rebranding
decision, implementabn plans, and philosophy. | also used convenience sampling on the branch ED intervie\
as | formerly was an employee of this individual. Both interviews took place over the telephone aad last
approximatelytwenty minutes each.

The document analyseascluded the evaluation of a website (www.ymca.net) and a local branch
newsletter. The analysis of the corporate website was selected as a unique case. Because the corporate sit
contains all of the rebranding information and announcements, in compatstime branch websites, it has
the potential to provide the most informaticrich sample. The newsletter that was reviewed is available at
the branches and mailed individually to members through the US Postal Service. | used convenience sampli
with the local branch newsletter because it was accessible and represents direct communication from
corporate headquarters to the members of the YMCA. It includes updated information on the organization
including events, member news, and fundraising efforts.

Data Analysis

With the data collection phase completthe systematic, rigorous, and transparent task of data
analysidegan The goal of analysis is data reduction in an effort to distill essence and make meaning of the
phenomenon.A thorough review oftie datafrom the two interviews and two documents led to the
emergence osignificant items and details | combined t he dat"qPation 2002:t hi
465) through a process called convergence. | then looked for patterns and @seddlgenerate themes.
Through multiple evaluation attempts, | ensured that the categories were internally homogeneous and
externally heterogeneous (see Appendix B). This inductive process supported the emergence of findings frol

the data without a precoceived framework.
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As a method of checking for quality in the data, | used member checks in the interviews by listening to
the participant, summarizing what | heard, and repeating it back to them. The following is an example of a
member check that | caducted during the interview with the Vice President of Marketing.

K. Then you know that we are genuine, welcoming and nurturing people. [Observer Conpmuerttty

stated Our curriculum is asset based. We believe in positive reinforcement that malkiésrance. We will
not turn anyone away because they can’t afford i
responsibility and respect. I f that's the “feel
campers.

A: Essentially, those values are so deephpedded in the organization that they have been a part of it that
long.

K That is right. Promise, values, voice!

I n this particular situation the VP (“¥lugsine mp
an effort to make a positive impact on lives. | interjected to confirm and clarify that | understood her point
appropriately.

To ensure that | documented my thought processes, | kept an Audit trail (see Appendix C) throughout
the analysis proedures. The audit trail gives a list, in chronological order, of the decisions that were made
surrounding the data and why. The audit trail allows for transparency of the reseatiemgiulated methods
and “cbeachedthe consistency of informain derived at different times and by different means within
gualitative method3s (Patton, 2002: 559). | triangulated the emergent themes from the interviews with the
documents that | analyzed and found consistency across data sources.

Summary of Findings
By exploring this research question, | expanded my understanding of the role that organizational

identity played in the rebranding processes of the YMCA. 1 also learned about the specific administrative
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organizational processes that happened before aftdr the public launching of the rebranding efforts. This
small project expanded understanding surrounding 4poafit rebranding practices and laid the groundwork
for future inquiries on the matter. This research also explored how Ol motivates andsstiepleranding
practices of nofprofit organizations specifically the YMCA. My intended audience for this section includes
YMCA stakeholders, community members, academics, and marketing practitioners.
Motivationsfor Rebranding

Impact All four datasources displayed a significant focus on reasons that the rebranding efforts were
initiated on a national level. First, it was clearly stated in both interviews and both documents that the impact
that the Y has on lives was misunderstood and underapptextialt was suggested that people previously did

not understand the Y or the positive effect that

“People weren’t understanding the | mpacrmunitaboa,t t h
2010) . Another i1l lustration of this point <came
following:*"We i ni ti ated this process because people dic
extent that they might have.Recent research showed, however, tha

understood. The Y is changing how we talk about ourselves so that people better understand the benefits of
engaging with the YlIt was mentioned in both interviews that the intendedtcomes of the rebranding
effort included to better tell the stories and to educate stakeholders on the organizational impact.
StakeholderPerceptions Second, and com@mentary to the lack of understanding surrounding
organizational impact, was thesue of stakeholder perceptions. The general public, stakeholders, and
organization influencers perceived the YMCA as a fitness facility that offered some additional programs. The
organization lacked a holistic identity as perceived by the individodlsei community. Specifically, the VP
expressed* Most peopl e know of usWeaswatnhte t‘og ysnniafntd psuwilr

beyond just progr ams (personal communication, 2
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of limited stakeholder perceptionsaying “ The nati onal CEO [ YMCA] felt
gyms’ ..Peopl e perceived t he Y20OAThasshe eebrantling bffortgiare h n
an attempt to adjust stakeholder misperceptions of thasybeing an organization only offering limited
services | i ke swimming programs and a gym facild.
and gym” highlighted the | imited scope ofortetheak eh
rebranding efforts.
Cohesion across the Organization

In addition to motivatios for the rebrand, cohesion emerged as a theme. The data demonstrated an
effort to attain organizational cohesion with the creation and implementation of new stethdperating
procedures and administrative changes. The rebrand efforts implemented new guidelines for every branch
YMCA. Many of these logistical operations had not previously been utilized within the Y organization. The
data presented processes costantly employed based on actions that were specific to the rebranding. Much
of the newer procedures were said to be “bdcked
(personal communication, 2010). The Executive Director summed up hgregtve of the newly
implemented operational procedures in the following walrior to this happening [rebranding efforts] YMCA
corporate went to the Ys and said ‘“in order to b
rebranding we were givegpecific marketing guidelines. They gave us guidelines on the colors to use, the way
to do it, what the ads |l ook |ike. The branding
consistency. All Y”s have to do the same thing.

In additian to the newly defined operating procedures, information from the interviews highlighted the
anticipated effect of the rebranding procedures
say it this way but it [rebranding] will give ugiak in the ass. | have been here for seven years and at another

Y two years prior. We have never been as cohesive as we afe(20W0). The interview data spoke to the
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potential positive outcomes of promoting a national consistent identity within thgaaization from a
standpoint of administrative practices as well as public perception.
Physical Representation of Branding

Motivation for the rebranding practices and subsequent cohesion is expressed to the public in many
physical manifestations. The ydical manifestations of the rebrand included the logo and color scheme,

increased visual depictions of diversity, and evidence of revitalization (see Figure 1).

"For Youth Dev
For Healthy Living

For Social Responsi

"We build

strong kids,
strong families
and strong
communities"”

Figure 1 Comparison of the former YMCA logo and tagline (featured left) and the rebranded logo and tagline
(featured right). Images taken from www.ymca.net.

The logo and colors infiltrated the documents and were discussed in both interviews. The new logo
andcolors are meant to represent the changing world and diverse needs of the community. As the VP
suggested, “the revitalized | ogo, with its mult.i
the diversity of the communities we serfv€010). Visual images, like pictures in the newsletter and on the
website, have been employed to convey a commitment to the diversity in the YMCA service community and
world. The pictures in both document sources included women, men and children of detkrse and
cultural backgrounds. The individuals in the pictures were average in their physical build, like average
everyday peopleand all of them smiling. The data suggested that the newly utilized visual manifestations of

the rebranding efforts wera reflection of the new, more modern, and more diverse identity of the Y.
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Projected Organizational Image

OrganizationalObjectives The projected organizational image came across as a significant piece of
the rebranding efforts as objectivesandvaluesThe t hree primary objective
Heal thy Living, For Soci al Responsibility” (see
were presented in all four data sources and gave purpose to the rebranding. dihjeséves operate as a
sl ogan and visual reminder of the character and
are, we are about making communities stronger. We do this through youth development and social
responsibility (personal coomni cati on, 2010) . "

Values The intangible values of the organization were listed as caring, honesty, responsitdity
respect. These values existed within the organization prior to the rebranding efforts. These attributes are
primarily expressed ttough attitude, communication, and interaction between Y staff and members. The
intangible values define the personality of the organization. They are central, enduring, and distinct about the
Y. The values instill a feeling of belonging in the meméedscreate a framework for daily operations and
employee conduct. As expressed by the VP,

[W]e aim to communicate verbally and visually the personality that is determined to make the world a

better place. We ar e hop althsdekems,who tilmeeand timer again® w e
try and fail and try and fail. We believe we
hopef ul because, while others give up on them
welcoming and nurturing pede. Our curriculum is asset based. We believe in positive reinforcement
that makes a difference. We wi | | not turn an
expression of our values of <carind,e Hdreedti y,g
when you wal k through our doors’ then we’'re h

Discussion, Implications, and Limitations
After the initial analysis of the data, it was clear that the data was consistent across the four sources
(two interviewsand two document analyses). The interviews canm@nted one another and provided

thematically and conceptually similar information. The data from the document analyses also supported the
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claims made by both interviewees. After going through the prodess analysis, | perceive the role of
organizational identity as the prime motivation for the rebranding efforts of the Y. The data supports the
notion that the Y is attempting to change the way people perceive the organization. The rebranding efforts
will assist the Y in reflecting a more modern personality and one that meets the needs of a more diverse
community.

There seems to be a desire to maintain the classic heritage of the YMCA organization while introducin
the newer more contemporary image dmbjectives. | interpret the rebranding efforts as a mechanism for
the organization to reinvent its identity in the minds of the stakeholders and general public while maintaining
the traditions and culture of the Y. There are two points that | see pBaations for other norprofit
organizations that might consider rebranding. First, the YMCA conducted a needs assessment that confirme
the changing demographic and increasingly diverse stakeholder groups. This permitted the Y to approach th
rebrandirg process with confidence that it would permit the organization to better serve the community.
Second, the YMCA maintained a connection to their heritage by infusing the new brand with expressions of
their organizational identity. For example,the VMo r ket i ng cal l ed t he rebran
of things that were in place befotépersonal communication, 2010). This indicates that the organization still
maintains the original values but is projecting them in a way that is more conductiie tomplexities of
modern society.

Discrepancies emerged in only one situation from the information that was provided by the
interviewees. The interview with the branch Executive Director indicated that appealing to the national
funders was a largmotivation for rebranding. In the second interview with the Vice President of Marketing,
it was presented in a way that national funders were not the main focus. However, upon further inspection
the language that was used in the second interview, ibssible for alternate interpretations. The language

used when asked about the popul ati on o ninfluemeerslike c e
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media, government, policy makérgersonal communication, 2010)A probe during the interiew at this
pointwould havedugl e eper i nto the meaning of the use of t
There were several limitations of this research. The first and most obvious susthansize of the
sample This project was designed on a small scaleetthle preliminary exploration into the construct of
organizational identity. As such, the results should be viewed through this lens when considering the ability
for generalization. Future research could expand the process to include more interviewsdiwituals from
YMCA national and other branch directors. Also, at this stage in the YMCA rebranding process, much of the
outcomes are only just beginning to emerge in the form of physical manifestations. This in itself is a limitatior
as it suggestdat some data will not be available for observation until later in the-yigar rebranding
timeframe. Future research could replicate the study at varying times after the start of the rebrand to check
on progress and establish trends. Lastly, my biasght have acted as a limitation to how | perceived the
information that | gathered about the Y.
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Appendces

Appendix A Interview Guide

Interview Questions

Introduction One of the things |’ m i nt e rhesmtereiay isithe role n d e
that organizational identity played in the decision to rebrand.

1.) Could you describe the identity of the YMCA prior to the rebranding efforts?

2.) What were some of the things that prompted YMCA corporate to considerneing?

3.) Could you tell me about things that the organization was not accomplishing with the old identity?
4.) What are some of the brand personality traits that corporate hopes the Y (under the new brand) will
express?

5.) Can you tell me a littleit about a specific population that is trying to be reached with the effort?

6.) What are your expectations of how the rebranding will help the branches of the Y to reach that
population?

7.) Is there anything that | neglected to ask you that e | should know?
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Appendix B Category System of Themes by Deeper Meaning Construct

Unrecognized
Organizational
Impact

Administrative
Rebranding

Philosophies and

Processes

Intangibles —
Objectives

Logo and Colo
Scheme
Deeper

Meaning:
Physical
Representation
of Rebranding

Expressions o
Diversity
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Appendix G Audit Trall

1 [Itranscribed the two interviews immediately after each occurred. There were two days between the
interviews(Wednesday/Friday).

1 Atthe time of the second interviesome commonalities emerged the responses of both
interviewees. Similar concepts wealescusseabout on both accounts and under different questions.

1 Document analysis of the newsletter followéy the YMCA.net website. Information in both sources
supported findings and concepts that were discussed in the interviews.

1 Sx common themes:

1. Issues of Stakeholder and Community Perceptionsn c | udi ng dat a aboui

perceptiondlatdf “ 6 we mY'a ahdeeaglytnhs c |l ubs wi t h n

2. Issues of Organizational Impaeincludes data about stories not being told, impact on lives

misunderstood, not identified as an agency that impacts lives, misunderstood impact causes
failure of engagement (by potential stakeholders)

3. Logistical Operationsincludes data about the changes and refocus of rebranding, new

guidelines given, timeframe, and purposeful/specific activities
4. National Front—indications of consistency of operational processlimitations of branch
freedoms in an effort to create unity

5. Physical Changedogo, color schemes, buzz, pride, energy

6. Intangibles-Values- Objectives, values expressed by organization in communications with

stakeholders
1 The first two themesddresgd an underlying motivation for rebranding, themtsee and fourspoke
to cohesion across the organization, and therfies and sixdescribed the projected organizational

image.
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1 On the second analytical iteratiospme commentemergedt hat di dn’t exactl vy
operations” but more spoke to the administrat
to the public announcement to rebrandlvidence of revitalization in the form of membership pride,
ener gybuzand s‘ur r oundi foundto lesepamte anelsysical whamges and
values (original themefive and six

1 Afterthe second review the themasere as follows:

1. Stakeholder and Community Misperceptions nc | udi ng data about

perceptions bf*“ sitWwe mYanhdeeaglytfihk actl ubs wi t h n

2. Unrecognized Organizational Impa&ncludes data about stories not being told, impact on

lives misunderstood, not identified as agemcy that impacts lives, misunderstood impact
causes failure of engagement (by potential stakeholders)

3. Administrative Rebranding Philosophies and Processa®cutive level perceptions of the

rebranding process prior to public announcement, behihe-senes operations and
philosophies surrounding the decision to rebrand

4. Implementation—Logistical Operations after Rebrandinghanges that affected branch

level operations in regards to the rebranding, new operating procedures that were put in
place in areffort to implement the rebranding

5. National Front-consistency of operational processes, limitations of branch freedoms in an
effort to create unity, efforts of national Y to enforce compliance

6. Physical Representation of Rebrandilggo, color schemegictures of diverse members

engaged in healthy behaviors

7. Intangibles-Values and ObjectivesObjectives, values expressed by organization in
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communications with stakeholders

8. Evidence of Revitalizatienindications of revitalization manifesting in menryaride about

t he organization, member engagement, buz
In the updated and cleaned list of themes, the first three represent a deeper meaning of motivation for
rebranding and execution of rebranding efforts. Therftas and fivespeak to the organizational
cohesive efforts; themesix, seven, and eiglitr e about the organization’
| then revisited my sensitizing concepts with the list of themes that emerged from the four data
sources. My aginal sensitizing concepts includBdand Imag€indicators being logo, font changes,
signage, concepts, diverse pictures/imag@&yitalizationwith indicators expressed in language,
communications, and “buzz” s uinalyddemitd(indicgtorcsohe r e
valuesin-practice, ways in which the organization wants to be known by stakeholders expressed in
exchanges or communications, and expressed values).

The sensitizing concept of Brand Image manifested mostly in the thekysical Representation of
Rebranding. The sensitizing concept of Revitalization was used as an independent theme (#8). And t
sensitizing concept of Identity manifested across three themes: Administrative Rebranding
Philosophies and Processes; Impémation— Logistical Operations after Rebranding; and Intangibles
—Values and Objectives.

Administrative Rebranding Philosophies and Processes versus Implemenétiams unclear

Logistical Operations after Rebranding category split. Prelimimalysis seems to support the

separation of concepts into two different themes speaking to a similar underlying deeper meaning.

The interview data focused more on the process of the rebranding while the documents displayed the

physical representation ohe rebranding efforts.
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1 Upon furtherreflection | added “Physical Representation o
construct with Logo, Expressions of Diversity, and Evidence of Revitalization as encompassed themes
| also separated out the Intangds— Values and IntangiblesObjectives themes under deeper
meaning construct “Projected Organizational I

1 So, after the third review the themes are as follows:

1. Stakeholder and Community Mispercepticns nc |l udi ng data about I

perceptionsof t he Y aswi Mmf’aahtle aglytnhs cl ubs wi th n

2. Unrecognized Organizational Impadncludes data about stories not being told, impact on

lives misunderstood, not identified as an agency that impacts lives, misunderstood impact
causes failure of engagement (by potential stakeholders)

3. Administrative Rebranding Philosophies and Processa®cutive level perceptions of the

rebranding process prior to public announcement, behkihe-scenes operations and
philosophies surrounding the decision to rebrand

4. Implementation—Logistical Operations after Rebrandinghanges that affected branch

level operations in regards to the rebranding, new operating procedures that were put in
place in an effort to implement the rebranding

5. National Front-consistency of operational processes, limitations of branch freedoms in an
effort to create unity, effots of national Y to enforce compliance

6. Logo and Color Schemdogo, color schemes, signage

7. Expressions of Diversityictures of diverse members engaged in healthy behaviors

8. Evidence of Revitalizatienindications of revitalization manifesting in meebpride about

the organization, member engagement, “buz

9. Intangibles-Values Values expressed by organization in communications with
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stakeholders

10.Intangibles Objectives- Objectives expressed by organization in comrations with

stakeholders
In the finalized list of themes, the first three represent a deeper meaning of motivation for rebranding and
execution of rebranding efforts. Themfmur and fivespeak to the organizational cohesive efforts; themes
siX, sevenand eightinform the physical representations of the rebranding efforts and themae and ten

are about the organization’s projected image ofr
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